BR/a K=
EFR B ARFEWH

Global Japanese Studies Review

Meiji University

+15= F1=

Vol.

[FAZEERIL/ Articles]
BRAMHRERIMBE D — NI DIBE L IER

— [¥32RERE] /hEbFE] TMFEAGEE] EMRELT— e H 488/ EfE #X
HARICHETBHMEX—/IN—DEWEBE GMS BEEDBEIR oo FHE fxEF
%‘Ei&d\%ﬂi%ﬁ%—%%tr%ljﬂfﬁiiﬁ‘ﬁ%ﬂ'6 rlgﬂgug);%ﬁgj ............................................ %‘.ﬁ}? ﬁi
IR B 1T B ELAEE DRTFEES

—IbBE - RIS B (T B RMEREREE (M= 21 5] OFFl— v Bl B
Effects of a noticing-the-gap activity on production of pragmatic routines-------------oooeovvee OSUKA, Naoko

Propositional Idea Density of a Japanese Text and its English Translation in a Parallel Corpus
.................................................................................................... OYA, Masanori

Establishing Student-Centred Communicative Learning in EFL Classes -« ----corrrmermeeeenees PIPE, Jason

[ #8%2/ — k / Research Note]

BN NDDH D FARESTDE D F AN E TR o v rre ettt i fex
L2 Speaking Proficiency: What Is It and How Can It Be Developed? -« --rrrrerreeeeeneen. GARSIDE, Paul

27

47

61

77

97

105

135

147

BaXRFERERES

School of Global Japanese Studies, Meiji University




[FFERX]

WG B R 3 0 — S 2 g2 LR

— [WBREbE] [ fesss] T NG e 285 e LT—

Construction and Utilization of the Corpus of Science Textbooks
in Early Meiji Period
: Butsuri-Kaitei, Shogaku-Kagaku-sho, and Shogaku-Jinshin-Kyiri

H o BB
TANAKA, Makiro

B O O K
TAKAHASHI, Yuta

I FC&®IC

CZ10EF T, ENEFEWIEEFICL S [HARERESY 2 —/32] (Corpus of Historical
Japanese. AT [CHJJ) & WM %) OEAEL & & 12, £ OWEREVMEIZT =/ %
ER T 2B X b BEAICR D . T— /S A% FHWo HARGERIIZEANESIL L T b (R - 154 - /b
RE 2021 % &)o —H. HEFEEZESZ D115 % 3 — /3212 L Tw L 72012iE, =352
LR B BELEREED, FRLLBEINTHI VD, 29 LIZERBEO—DIZ, i e 8E
DIzOIZEPNIZD DT O N D, HAFEIC X B HATNE) 2 8585 L 2 OEZ2HEFICH VL2
DIZE PN EIE, BARELEZ L5 R 2EEGHTH D05, WERHR T TEZ20% 330GE
HETEPN TV, [TEERORLBAEL S D HARFERERIZB W T, a— /32 fLokE
TN o720 T2 1 ~24FET, HEHOINEERO T —SZAPRE SN (HIE - Tk
2022) . HHEOWY O T —NAEERT LR E T 0D 27 FBEE o720 LTV BA, FliR
HEICHT 2 TIE SIS A 12H ) . 25 % 32— S 2T 5 720 OWF7E R LR EN T D
NLERETH 5D,

AR L Cid, BEIREE ORI B3 25054 (1872 (MG 5) ) & & b IZLHKTIT
SNTNFRBFIEPIFICEECTH D, ZOHAIL, ZNE TOHKFEIZ L 2EMOBR LB F
A VHEHEDHEMFOMR: LA TRE SN, FMEFBOARISL SN TnwEI L, &
EO/NARE TR S NERANOEEPIFFIZREN 0722 LD 2 5 Th b, WG OBEEF
HOFFEIIOWVTOELEATRIIT AR T L7 [HERM] & [SOEsEHi R
DR LB LT, AiE ICHF UROIROFEMAGEL . RE IGO0 L WAt HEL 7 X
5 & LA (1991, HINERE [EYER] o Tz L <. fIFRGEL L Coil



2 [ RS ES HARSERFgE] 45 15 545 1%

BEREAWIZE L 72280 (2021) . BRI TIAT S - BRHECREE O SUIR DS < D O ERLIZ 4
5 LR UG (2006) 7% E05d ). FREhIS, HARGEBIIEE R & L <o EEH R
FHOMHEDOE S EHS NI LTS, F72, HREFENZ BT 2 PEED S OFFRIGBI 2 H.1Z
HEES 250D OB Z I LB (2019) 1. FERSHEOEER L LT BA R
HEETHL xR L. BT =/ SAEDPZ EF N ERHIOWTER L 72EAR (2021)
b, HBHEIEOEZEMICE R L T b,

Z I TEES I, FHIEAERINERANHAT S N EERE 2 S =0 % E O, CH] O
AARICRT o CRRERTERA 20T —NAERRE L, ARTLI L Lz, ARiE, 2oa—s32
DOREEDFNEE ABT % T — /S ADMARE B, FEEE L 723 — /32 % W72 O F6) % it &
L55DThHb,

I xRETIHIERHEHE

B (2009) 12 XAuE, 1876 (B 5) 4FIT5sA Sz T4 128D < /80 121,
SRR PRI ZET SN T 2205, BIEOBAHIAYS T 5 b Dl2id, [ R&E] 22410 bz T ]
B AREN, 20 [TE] FECPTC [HYRHE] (240 MBFohTsh, =
DFEHN L7275 o T S 7z BB A5, [WERsse] (1872 (BHWG 5) 4F). [hvpfbsE] (1874
(WG 7) 4). M) (1875 (MG 8) ). M AN g ] (1876 (MG 9) ). [EIKH
Yez) (1877 (MG 10) ) OHDOTH o7zl v, TNHOHH» S, [WREREEE] [ty 3]
[(MFANGGEH] O Z20% 3= X2LOFRIZLTze TNZNOFERNFIZOVT, A
(1965) Frilo> [HHNBRIERE] 7 &2 BE 10T &, RO@E) Th b,

[Py ERpERE] 1. 1872 (BHIE5) 4EIC, 3HARL L CUHE 2 LTTENTe FH O ILE
7 (1837-1887) &, MEECTHEFRCHWEZFA LR, (L ORRMH R EMEBEOBR CTHEE B
O, PHBHOLBELLBET, ZLOBERELHELLANYTH L, AEIEZ, 1 F) AN
Richard Green Parker % ® First Lesson in Natural Philosophy Z3WiR$ A2HTErN, 451 #%
[fRae] 2258 4058 THAL HAfh, @WeEel T Wk 0. & B b, BR. RfE%R L,
WSO IRFHEASTbIL, BELMREZEA TS, FEFILEARFIZOWTIE, MG (1985).
HEF (2007) \ZWEGEA S 5o

[t aeE] &, 1874 (MG 7) 4FEIC. 3R L L TXEA 2 S FfT S Nz, FH. W
BEHR (18521882) 12, AT F AL, 10 ok 20 (oo & %17 2 e, SERF R BU O fr CHEENC
F L. WS EZZO, KRBRBABHT. BB, R RKFCTEREBO AN TH b, KEL,
Science Primers 352455 2 BTN, 4 1) A A Henry Enfield Roscoe 3 ® Chemistry DEIFRT.
KoK R R 7R, TR LAY, @B EOVTHIL TV b, EEROIPIS BEEIZ
HEINTnd,

M N g5m) (X, 1876 (BHG 9) 4FI2. 2R L L CHI TS oA - MEDHFIE T, B
EFRADHIRIZD, OB BHIIISERETI ORI EDG Lo 72720, S HWHNTZ, FHEHED

S

o}



BB o — S AORESE L G — [ERE) DhEfesE] (e AgEs] 5L L(— 3
BRSIBE (1830-1919) (. AL CEEMI% BISE L 7= SiT i~ R a1 7 OB SR 00
HE L %o 72 NI, B R A AR E AR B LTV B, b9~ AOEEOR T L
(1852-1917) HAIFHILA STLENE TEERAOHEE L2 o 72 AT, RICFEERIZIE L T b,
7 A1) #1 N Calvin Cutter & ® First book on Anatomy, Physiology and Hygiene DFR T, %KE
Z[7F = (FHNENLHHE) ey s 0F A | (BRERE R EOBBEOH) T4 5 > | (fE
EZ MR A5 120 TS L TWD, B 2FERR Y FREICL AN, TEXA72T
FHOMFER B EEROBEEZH VLo TWADAEH E N5,

3FWTIH ARIMEIENC X 2HHFE UA T, FRRIZHEFTHRAL L) LD, £2ArE82 A1
VEPRFEN TS, CH] O— AR L7ch o Ta— " AxETr 2L & L, £ilx
BPARZ AR L) ST L 72 D BN G L) B OB L AL R e T 5, T 3HT
T—NZALDOFNEE L L, 3EBZFNZFNIEHMOH LIV EDEREL 4HTHHET 5, 3BT
LN O EEARTEPN TV LA, M SHEA M T 2O ERBICIZHERFE N & 2 A8
2T, FEOMER & LI L DD, 5ETakEZMBIL. 6/ & 7H CThROEREI/ER -
ZALOFEGE A HHICHY PP T, TOMMEESE TS, T LT, 8HIT, &L, Ra—s3A
o 72RO REIZ OVl S,

M O—/NZERRICDOWVT

RETTIEZ, BEEFED T — S AMSEOFIEIIOWT, HAT 5, AT —s8Z13 CHJ (2 #E3iL
LCT7 /57— arzfroTH 0. KBFEAD CH @ [BE - KIEM] LR L) IR#ET 2
ZENTE D,

LIFE, o> a2 — /S ZADOREETIEIZIR > T, FIETREMZ FHHT 5,

. BTT7TFAMEE T F A D ORET

FA oAt (XML I & 2 3CEE# - SCEHRC - SOy 7 of5)
fEr OERESRTEHONG) LIRS

L RERT TV =Y a Yy TSl TORE

= W N =
S
caE
Mo

1 BF7F%ZME

1.1 7% X MOERK

B1ofrlE LT, [HAREFERR mRiw (k-0 1965) PEROEIEMORT % b L2,
EHICLD AN RN, EXEBETTFAMEL. BRIICT N TORLE 3 — /3 2{LOXFR
LS, FRG HIRG EE B Lo HBBEOHBNED ONNL CEERITETTF
A MEDOFZALE LTy T — 78R ZEER L T v,

WIS, BFTFAMEEAR (AR) ORLORE, fh% - KiLFORFEOMHER L HH TIT V.,



4 [P RS H A=W SE] 25 15855 1 5
FHXOTFX AN HERRYFH L. SH0a— S 2{LTIEFNFN, AFTX7ROMAIZ
HERLL 726

- [rEEREHE] - 1872 (W1 5) 4FAR (RIRRAS)
- UhepqbssE] 1876 (Wi 9) 4EhR (1874 (WIE 7) ORI OHAIA)
T N B R 1878 (BIiG 11) 4FhR (1876 (WG 9) AE DM DT 4 %IA)

1.2 FX% X MOKET
RI—=/8ATlE, 1.3 THRARL IR & ILERIHROEMIEEONRILD /2012, iER
FENTIZE L 72T — 8D 7 F 2 N OKET 217> TWwb o BARMIZIZ, ROKET 21T 720

TR L) B HEFHRAL LY DT F A S ANOLR
CEDF T/ NITANTI TSI T k) R

- H OG-

SR (RR B AT RS E) OBIE

- XFoUE - A

ZDHH, BEHEICOWTEE BT CHIAT 5, [WBELREE] 0% 29 38121Z, ko (1) @ [
B 2B L VI [av<z] La5NTWA, THIZIELLIE [#EE (£y~<2)] THY.

ML E BN D,
() B—r S0 SSEIL BIKEE BAARTE SAWNTRE SUHE
AR AU LG (T ERRERE] %45 20 2

[Ey~7 & M ANEEH] (ICOHBL, ELC [#MER] LR S TwaiE2, &IZ W
HIRERE] HUOE S TR S N7z TSOER R ERRERE] T b BRI [HFE] ([TBIESh T
WD Z e, RROREED [H] & [H] ZERFA LB E VW 5. Ra—/3A T, 2
D& A& A2 B ITIXIE L WILTFHNIRET LT\ 5,

YEODBIZOWT L, RICHHT L, Ka—NZ20OBTTF A MAEH L 722 CEOHFAIL.
JIS X 0213 (JIS o5 a— FHt%) oXXFHEE (JIS EFOHEAKETTEEL) (CHER L,
M TIROELZ DI, AJITEL2TRICUELTAIIL TS, AJ] - HFHOTE \WILTIC
NI AHUEOHEZETLE, ROK1 O [R] )0 [l & 5. Rl OFRXEZO
FEOMNEED 4 HIZ, HUGIZHD D XD IF 72N TWAED, 20 L) hFROBFLFIRANTE
vz, I=NATFANTE [ ICERLTATL TS, K20 [155 (F72)] 122
WTh, [1 (FrHICARA) ] OFRRZOEOTRFBIER S [1H] L1382 555, Fk



UREAIM BRSO E 2 — " A O LG H— D] DNVPLys] e NgsE] 2ge LT— 5
W [E] ICEELTATIL T A,

BB ESCT - R E OIS, ANTER G, PORMETRETOAHTE R nET
%(:J(Htﬁv\ﬂsﬁgﬁLWJ&LH%B>flﬁLfﬁb\E3®F%=(V?ﬁfu
REDVFHET D, HETE (2] TRALZOE. 28R T3Fdho7, [#E (Y2 74)] 0l

TWFN S EELITEH SN OXET (%5 - BH % - N4 -—f%) TH ). [REELE (7
=2 A) ] BT [HREL+HE+F] ORI ETLTRELDL (LLVA) ] 1285 [H
i+ 8 TR SN ETHIEYT b,

B ];3; Pl

Wy '}]1

B [l OFRXERRE K2 [EE] ODEREXERRE H3 [ZE=] OREXFERRE

2 BEFTXAMOBEL

E20TREE LT I THERLAZTFANTF—=2 I3 LT XML S/#f2 & % % 7B Tl
5952 LT B TFAMOMELE L7,

Lo, BHBEOTFFANF =y FEIEEICREFSE L, FhEcELEFs
»7NVID) BfHH L7z, 612, RFmICHE I N7 — 10, CEER CURER, ~—2
Tz E), UEHR CCH - SCROMERF#RZ &), CFER OV EFR, BECERLERZ L) &
fFH L7z SOEHITFAMENLT LI EIEoT, Ra— 2B L72B1C
ZOMBPBEDESE (F v T) ICHEHLTWAO0, o EoR—JIZHBL TWb0h,
EDL)BNVEIMFENTNEON, FHLTIE GRIEEZ G C) L0 k) RERITSN TN
DLV ERESIT 5 2 LD TREE 2 Do

RIA—=NWNATHERALY 7y bo) b, ABIORBESLMICEDL L EER L OIXKOMED) TH
b

article ¥ 7 SR FO RGN E LR THEEXRDLT Y 7o ¥4 PVIEHR. BT, KLIHHR.
SUETEH, o TV ID ERSNEELEE LTRG-S Tw b,
ST XORGNE LR TEERDT S 7,
phb & 7 R=VFHERDLT Y 7 HIEATIE, &L=V RO EOH
D=V ZFE LFFDPIRON TV A7z, HEMIC, JrEIcid [5&], %&EIE 15



6 (ARG RIS HARAIEgE] 56 15 B4 1 5
| bwozk)lz, TRl & T#E] TRIITEL L) 1T,
ruby ¥ 74V ¥ ORIAME L THE, BEUOZONEERDT Y 7,
IRuby % 7+ 2V E OBIGHLE L #¢ THLiE . B OEONEEEDLT Y 7,
corr ¥ 7 BT T T T OGN E L TME.BLOZOR) OEHEH L NEERDLT Y 7,
vMark % 78 1E S ORIGHE L TREELRDT S 7,

KD 413, XML EFEICE 28 7D 2T, HELL72TF A PO—FITH %,

<article title="88—& B®ODE" volumez"L" script="AR 7D+~
style="3 58" samplelD="#1F A BEEN L

L

<tit|eB|ogk>¢”

{gxiph n="HhE"E—F BOEHE L
</titleBlock>)

L
<zr [<gpan tvpe="HD S D+ "> FF b I 4 spanr] vl
L

zr BOEBEEEICLTE®Eruby rubvText="7 F & rubv><ru
by rubyText="2/ 0O >B </ ruby> < AR C_ EFOEB#ICR TIEIEL

RO ICHER Y B ruby rubyText="ZFE >EE/ ruby>. {ruby ru
byText="1 = 8/ rubyw D ICH TIIEFRAOMN (CIREAN T HDEE S
UL THROEE U RDIEETL

b = BR"SFIE LT

N

SAEDBIIERES _F/NAMAGY L

K4 XMLEREICLDTXX MOBERDA X -2

B.HAFIZLRZD s 57 (<>, </s>) N TNENLIHE LKREEDT S 7 TH BN,
BAHRIE 3FIZ VTN EPF ER TRV D, LOYIE OEIE. SOk &R H
EFEIEEAH LN TR 2)IZ Lo TIT W Y 725 L T2, K4 DB Th 2 1X. [ (% 85)
L] & T(ZHNM) 2 | BENRZIGREEOMIIAZGEL T DT, TRE LTHREL .

3 TREFRMET &L RERIEHRODER

E3DITRLE LT, 2 TRELLZZETF 7 F 2 MIx L, EREREAT#E UniDic ZfH L7z
RERT 217 o 72 (BT A 2007, /IAREIEA 2013) TEREFRMAT £ 13, —EOHAL (CHJ &
CENZEFEIERTOMEAL) 1ZZF o TTF A M GEI L, S NI RERTER GE
ER canal A - ERE - REEREORRICHE S 215 2 HEI TSI 2T T
HBo CHJ IZEHA & FHATHN SN T D05 WG - RIEW] (ZERMLOATH L7290
ARERLS FHHAERO A 25 L 72,

TERERANTIC & o TH G- SN B TRERRTHIIC L, BV ORISR 23 TET 5. iio 72 HEEE
WENG T 5LV TZREN DL L D720, EREIE L2050 AT L LERERIFHROIEILE
T\ EMICDIo TT - 720 FREERIBIMOMBIEIL, 2 —/SAHFEIC BT 2 ERERIERIEIE Y — v

S

=
“Hrfﬁ?

G

s
_i\
%
T
3*



IR SR 0 — S A ORSEL T — [EESE] DNELEE] TEAEE] 28R LT— 7
ToHdb [KNE] 2R L TIT- 72

3.1 BEBOFsEAHPEE S 3B ONE

RI—=RATIE, JEROKRITOT FA M2 EARL (E55H4) & LT, EARLIH L TRE
tHME G Lz 73 A POBMAIENVEDD L5E1E T -7z (Vv EOTRER R
DWTId 4 22, —BMIVEDLRCHEADPFEETE 2 CABPS ) BIZIERD (2) O [H]
@) o [#H], 4) o [HG]E, ghth [0/ 7Cw] )/ 2ebh][2b6 /2%
72/ DT | LRI ENTE S,

2) AFIIBTHBEREO—Z 2803, HOHF, LOEOE LD
(MR N gg ) & 15 1 &)
(3) DI EGE, WUKEOKEZF L, TRHEIZED
([ PEpEpe] & 5 178
(4) Lo TIIKREIIKEIZ THRAFES LHOMEL LD SNIKRFELROWSL 2 &
L (] %1% 6%)

COEI)BNVERL LR EEDFEAZHRA L TOAHRTLEWEIZOWTIE, (2) ® (3)
D& E EHITHRITE WA, [CH] G - KIEM] OCGEERICEHR T2 [
7% UniDic) o#f GEHE 2016) 125E-> €. FRIMICERA LR T 2 HEt 2o/, (4) O X
I BEONTHEADEE SN EHA121E. FERNICTRG TEINIZ, H D \VIZL e
ENTHBIBHNEZOFA TR L. 2T WEFEER O CH] oMo TRk S Witk 2 5 L
720 (4) OWE, MOTLHEIZE W [2556 ] 2RHA L2, 2B, kO (5) & (6) O [HKEal @
L9, SRR IERE KA L TR R 2HMADIERENG T2 —Abdbol. Tz, (5)
Wik Iraq4al o, 6) 12k Ttxyarz] ofHzHELTw5,

(5) ZAERRDLIIIWEEAHFELAZIY [V P~ A] 2IINTHREE LEICEI [Hy ¥y — 2]
DEREFEMSITHOE - FRL 25

(b % 35617 %)

(6) THREERALKRZ B AN TR UBUIIERRR Ry ¥ o2 s ] 2ICANER L CHliED

MRFER T REDUL (b fbrd] & 355 17 &)

3.2 REFBOWIE

PR RS SHIIHM L TH Y . 2OEEOFE M S OFR - I L > TErNEWT
HLHIH, BEOHARIZER L Ty, F2E3— R TRVWHEIEEZ b Twh, 1
509 BiziE, 2N FE TO CH] OFSEMFET UniDic ICEF SN TV AR WL ) L RAGED S &



8 (ARG RIS HARAIEgE] 56 15 B4 1 5

FNTBY., RI—/XATEINSORMEEZ X RIZ, UniDic IZHHIZFERREHREITo 720
KRHFEDI B, [HE (ZATA)] TEE PAVD)]TEE (Zw) &) ] ok)iz, THE
EFEAT] ICVIHOD ZEEZORE LIS T, SiARMEA L GO ERRERY I
To7ze THRERERFLE] (ZZHORWERIZDWTIX, 9 T2 UniDic IZEFSNLTwD, It
WBEG R T HEEREDEI, BULRHAT G TERL, Pz, BRAOTTRICHEL 7
(] VIR [22%] &b [2-%] L5307 THAHH. B 2&t [BIE] [
| [ ] 2 EAEEREHERHELCWAZ 2% T [2o%] 25iAL LTRHA L.
ARFEIZ DWW T, BURGEDOYREE D E OFis i % Mg L CRERERF 21T o 72, BIzIE. [
BEERE] 12X ThOXRF] 2wy LT OEZAPHIT A5, 24 torpedo Z HEEE T 5
[F—E—F] "EFEORALEZONLZD, [ b= — V] 2BEZEHL. TOEEO—D
LT haXF] 2585 L,

4 BFTFTIUS— 3 [HE] TOARH

HAHBRE SO 3-8 213, MET TV r—vary [hisE] o [AARFEER -] %
AL T2023 3 ARICAHT L2 FETH D, [FMHE] XTI 7V MEBHTLHILICL ST,
MHTHEETRI—NAOHRE, BLOMBHROT -5 D5y o 0— FETH) TENTE D,

[HNE ] 1E, Word 2 ETITH) TN TELLFHIMKRLIIR AR, [EETHMRTELT7—
FR=2| THbH, FlZIE, RI—=/32120F [4 422V ] EWIHBRFETH) [ZF 2] o
WEETEO BT 255, [SETHRETELET7—IN=2] TH 5 [HNS] T, BRAE
DWEFHELTH2 [TFANV] THRELTL, LFFIRBETIIHZ 2 [ 4 2] OB EH
HITENTEL, THUE, 3THEG LARERERICE 20T, 422V ] offmHE (FF
DR LICEST 2RENRFERLR) [T F AV THHEVHFERIZESHTHRIBEA T
%o HREVAG SNERERTEMEBRME L T, A &M CTHAZIET 22 e TE, BT
(A4 XNV (ZF2V) ] FAFA O T mEADs [£5] ThobOEMBELEMFICL THME SN,
HEKFET D HH DT, FBED [HH] (JLkiE) TH DO OEMESEMHFICLTHMIEI N5,

T— XU G EN TV B FERZRLMF 2 & ORI 2 REHERIC OV TIE, CHJ ® Web
FA MZHD [THME] A v — 72— 2] (ESZEFEWZEHT 2022a) (CFEMICH ST
Wa7H, 2E LR BRI NI, RETIE, KI— A ZFHT 5 LT, FRICHHPSLE L 7
B ROFTREH IO W THEMIZHT 5,

- BRELOFOR

AT —N20E, VICTIRRERBITICE L 727 F A N OKET 21T 07205, [HiE ] OMmEiER
TEBEIHOARLZ [HEIL kwic| KO [EXLFH] SN TSRS L2 0 TE 5. RO
513 CHJ TBYENE [§7] 2MR LR TH Y. [HISCIR] [ —) [RTR] oFliceheh 2
DO NFRDH ) . EPRETESN/za =327 F A T, F (FEI kwic ) 25BETHTO



BRI AR SR o — XA OB & EH— [WBERRS] DNALEE] T2 SEE] 2% LT— 9
LT FANTH Do UEOHBNIE L TIXE S DOELD 7 H RO [A] THDH I EHHE
HTE D,

¥ 1D + BIXiR $ F— ¢ {BNIK s BEF + BTl 4
BOCOEE1874_06101 BT CIED 1R 3w |3 e G FOEIIEEDER  F A

ABEZEIL IFLED RE A o F ENEE/ERCR

5 [AXZBEEEI—/NZ] LB IBRBRHEERDAA—
(Eif&id (B8R - KERIBBAMEOZEER] OHD)

eV E OISR

R =R ZFFERIICE IV EDOFAII LIzhs > TRERERE 5 LB 0. MiEomFETIE
FIVEDTLRETRIERD AV ERFRE 7 255, IV EOTRRERIERIZOVTY, BIARL (ftL %
Bitdk) OEHRE LTHELTHD, 6D LHIZ [HME] o [MEEE] © [EIARL] OHE
HOTNVE Y b, TBIRLAREFRICET] 2B IR RETHRZEZIT) &, EVEDOE
EmEmE 252 L5TE %,

REIPE BT

hroE s @ ot EnRs © srasciozEn © o O[aEeBmugCaTnL v
BN RTEAR S0

e N—FAF el MEFRLTD Bl ERIRICS SRV

K6 [HE] O [#%REE] OEEFIR

BIZAZ, LICHEOX 3D [#a] (Yo7 A) OVETHL [7A2)F) FEED)] O
BB, 774V b [RIRLEBBESRICE T 2] ORETIIMBE S vs, [EIE
WERERNRICED] #BIRNT 228180 C MIHENS L) 12h 2. BB, EARL
(Fne) oborRIARL (EVE) ObOTHL2EMEHED [FRL] OFOKED 1]
(=R 2 [0) (RIA) NICEoTHRHITE %,

BE) Y

Ra—ZAOHENE, [HNS ] OMEER?S [BE) v 71 12hb) v 7 b, FEAREG
RBMTLIENTEL, MTIHEEHI R [BZZEYV 71 OT7Aar2 )y s3T5, 4
FHBOBH L =T OWRIZT 7 AT EIEDPTRTH S,



10 [P RS H A=W SE] 25 15855 1 5

F— ¢ fREHE ¢ BHUL 8
EH VRO CRAL T RR LD RSN SR PRI LR
FEl | 3EEROT AL THRLDMERIC mel.?llm

w | &
5 (g5 e
77
0 R <
B A 'F‘
e

LE b

K7 [BFRBEERI—/NR] CHTIEKEIIDCXA—T (EkiE [BRE - KIER I #E] OH0)

[spsts) & DNAbsE ) ETEY ESNEHE TV s val sy va VPR L Ch B G e
[N G a8 TR KFNEES AL CVLEEE) V7 T2 FETH D, #B. 3H
DEFE L BIZ, WL FEARL TN ZRDBOON720, [BF) v 7] L LTAHT %,
2L, FOERI, HUWEAWZHEHATHL720050TH), T—/SATF A O EH
T 5FMRNFEMR, B ORLBABTRLBAA— D IIT N HLBETH L, I—/SATF A b
DRI HAELIE, R=T O F 7 LMERLYATIE., FRLlICEDL EFTRI—TH S 2 & 2R
LTW20T, EEMIIZEREF—Om{§EE LTHAHLTIWEEZ TS,

N JWEIZDWT

HAMR I3 BRE L WO ME ., SEICE > THHRICHESHEEZ Z AT A 2012, #
DA ERTIZDODNVENRLEHEIN TS, Fo, ZHFRFIEIFEOFIAD S OWR - FIFRTH
LMEA S, —MRICHER L TR WHEEZFFEE LTHVR =254, BRRAFEERD
SIFCHMATL720ICEVEE L CHWTW RO L TH S,

HRHREIE 3L QEFICOANVEZRAT STV EDERDE SN Tnb, #HREICL - T
NVEDERELOMBEIZIZKRE LR )RS, Theh [WERSEE] 235124 (H bHVED
AHAY108 . LIV E DR 241 1, WV EA 163 14) . [N LEE] 23164 (9 BbHELVEDOA
IS, ENVEDRD L) [WF NFEE] A7 640 1 (&AM EDHR) Th o7z,

1 EREFEZEOHIIE

FIVEIZ3FEOHBF L IS TBY ., &&%EE2»S. A% (7) ~ (9) ITRL7. H
BICld, THETIWAF—GMIz, [] A TchrvezxRL7,

(7) HERENCHEE [Ev>] LT, MWEIEY (M EERsHE] & 25 270



OISRV AL SR 0 — S AR L i — [BRRERE] [hibaess] [REASSE] 2R LT— 11
®) Bz [4 bA] IFEFOELLIIIE ORI 2 2 b hIL EHER O X KARICEY T3
HAEOAL EZRELAUML (M2 N 553 & L#E)
(9) AL b agEX [T Y] BREICZ 2L TR THRE % 84 2 Hicits

(It % 345 20 )

INFEROBREL VUK E, AL—-XZFOMEOHGATZHRLTLE), BEATHH
I72HODOTRE LT, WEREFIFENTWEL EHWTE S, (9) o [HEK] GHEECFEY T
A, INTHB [TV ] OVERFEISNTBL720, FATIE R ERERDTEEN RV
VYRS 22500 Lawa, HBED (k] LR LT [ERIEK] L) BHEE
ELTHWOLN TS, RINVFAEFRLTNDEEZOND,

WIS, BRHFEE I, ZNENED L) BREEOLG LV EDPREN T 0 EkHh D, O
RemRTEROELIDE IR D, STl FAELKE D FEREOBMIIZ TRT,

®1 EMEEEIEOA/IEOREREE

EfE B NP E MFEANGEE
& 20 (7.4%) 12 (80.0%) 234 (36.6%)
BB 233 (86.0%) 1 (6.7%) 395 (61.7%)
HNREE 8 (3.0%) 1 (6.7%) 5 (0.8%)
EREEE 1 (0.4%) 1 (6.7%) 4 (0.6%)
&5 % 9 (3.3%) 0 (0.0%) 2 (0.3%)

BoZw TRkl & TP ANT5H] oGV ez~ &, [WERE] ($ESHI Rz
HD DI LT, [ ANFEH] (IO LRI E V. WA ASFHH] IAF ORIV Y
P ENDL ZENE LTI AV o) ] [HE (Day) | TREE (545 4)] % EDEERIC
AT TR (7)) TEmE (24) ] TIRE (v 7%) ] % EDERI 2RO 0% R
T2 ENAFHEOLROEER EER b, —J7 WHRE] (3E/ OB LD b [
BN TR (A F 2 A) ] TR (PavPy)] Lo RBRRPMEEO
W MBS 2720, VPSP oD LHEEIN D,

2 [EERER] OEIVE

WIS, FEVEDEL AFE e [WEEE] 280 EiFC, EVEDEEIZONWTERT L, K
» (10) ~ (13) 12id. ENVEDOHBIZR L7z, FABITIE. THRZIWF—I12 L, 220
[] AR, HENCEVE R, EMIZELVEZRL .

(10) #+ (AN 2 u=] BHE [(HY Y] @



12 (Wi R S H ARSI ge) 45 15 845 1 5

(M EERERE] & 15 10 3%)
(11) EAPFOFIHKS L TR D2 % [Y~vea] JEEEHS

(MBERERE] A5 21 B
(12) MEDHZIY , 2% [HNAV] HBb L&, $ildKkE ), +—FEE2H2

(MEERERE] & 15 1550
(13) P BRI L CHET 2 b O R PIREBIE L RO [ ¥ F 7] BEBo#E & 4 <

(M EERERE] BT 5 31 3%

JTEVCIZIE g2, (10) O [IBHE (A 7<) ] (11) O [RE (Y~ a) ok F—

BEENVEDFHREETERZ TOI )R T ANEEZHHT 27201 3T 5, Hid
Binds (12) © [Fd OV ] DX HIENVETEDREDH A% FRT L85 — %, (13)
O [FEBR (K3 F7)] LI IEFE GAOTREELH L) 2 ERT L9 —rbdhol [
HEER) OV EE3AHDH B, [ (AXRY 7 0=)] [ (Y~e3)] OLHIZEDFE
OWEZHHT /88 — 033231, [F5D ONH V)] DL ICFDFEDFHAEFRT 5785 —
YIS 33 [ (K2 F7) ] OL ) ICZOFBEORELFRT /85 — U518 L v ) NERT
HoT,

CDHL, FEGENVEOHBETH S5 EDEONEEHATL/87 — 12OV TEHIZATY
X720, WERHO7ZZ00/KV Y 323 FOFEMO LHE 2 ]S &, HFE)T 286 1 (885%). ik
232014 (62%). MhKEEDS S5 (15%) '\ REEREDS 121F (37%) THorzo £1 O [WHLRH
OF NV EDFEEOMGED L (74%) 1ZIEE LT, BV EITHEEDIHESERIIHE 2o Tw
Bz b, BE—f (HDWVIEFHETHL/NFEE) IJECERLTW R - S Thin
BEEOHEICT LT, PH THEWRHETEVEICTEONELZHMT b7 — A %ol b
WRABEDD . PHLEETHNEZMIET LNV EDERIZ, Ei#ED SR To
FABICE K RON D Z EVIME (1995) 248 (2009) IZIRM S THB Y. WERH] 126
JAENEIZZDRMEZITHFNEZDDEEZ 55,

V FEEOBE
1 BERE

oA EEINENLE, ENO R F LOERIIOVT, EGEKE R ) iEL T £E]
L. CHJ & EN A, FEEo [WRME] (1874 (BG7) ~75 (G 8) 4F) < [WHIHHM
FERERH (1869 (BiG 2) ~ 1879 (Wi 12) 4F) DL R TE LR TRT L, K20 L)
27 % % BRMREIC oW T, 3D 3 Tl ORRERGRICE OV TEST L
LOT, MRS RHES, ZHEAEINLZLOEEO TRV, /2, CHJ 22w T, [TH
AFEREL o — 2] bRz (ENLEFESEHT 2022¢) (ko T7—% 203 L7,



IR SR 0 — S A ORSEL T — [EESE] DNELEE] TEAEE] 28R LT— 13

K2 ZONERKBEOEEE

- . ] CHJ
EEtomk \ e = ry e
YEER | NFOFEE | DFEASEE] 24 BN HEEER £
IE~FEER 41199 26727 24302 92228 178611 201914 380525
273 FEHR 3961 2236 2837 6909 13262 13388 21891

F 20 L) 2, AR OREEE L WEBEE] 2% 0 2N G & D baEsE] )
FNGEM] IV, SELEKTIFERYOI—NNAFA AL b, T, F204HMHIC
JRL72. CH] @ 28RN B & D,

2 2
Wi, BEAOBLED S FRAEBBIL Do K3, AT B HI L BRI H %

EETL72bDTH 5,

®3 EMEBEEL CHJ DHIFE - FEHEOLLE GENER)

os BERHHE CHJ
RS | NRUEE| DFASERE | 2% | BR¥E | OFER | 2K
Shvass 65.2% 63.6% 59.5% 63.2% 61.9% 57.7% 59.7%
SRS 34.8% 36.4% 40.5% 36.8% 38.1% 42.3% 40.3%
Bl 100.0% 100.0% 100.0% 100.0% | 100.0% | 100.0% [ 100.0%

F 3T, HAERED (28] L CH] o [&fk] 2~ &, HEHERE L. B FEO R
E APEFED LMV, BEEFEDN L\ EE X O N FMALED S 7 2 BEEOR#HN
TWbEEZLNL, — TR, BREROZEES R o, B FEOLENE W] [
AbE] . FAAMEV [HFEAGEH] LoMICIE, 481 Y FULEOESH LI bbb,
Mo pe] [ bsed] & TIHAMEEE] oIk TS A S EH] & [IE IR E R
DTN, [MEANFFEH] OZ 0 &9 R, TSRz [0 7] (EEEE R 5
Hi) WSBEONE, RO KD LA E T 5 R TEPNLESA, BB ARLHG R TEH
N2 LEOL W [IGILGELEE] ORIHE L2056 Tl ewhreEx bbb, RAflFO
X hits () 3EEIL S,

(14) BEEPIBEZAIZ G2 EHE X059 | B2 CRREREY LB b 0%
| M B OEE % B2 2R ICEN 2 Z LT HEORT 2 5 2851
(M= N B 58] & 151 %)



14 [IRE R H A7) 28 15 8% 1%

WG 2> 5 G TR £ T O/NARBRHBRNE O UK 2 43 4T L CEBIME L 72800 (2006) 13,
[ NFER] 13 Ay E] R CEICGHE L C0 oy (MHERE] 130 RI2L Tnk
V). BHIEE - EREOLEROBIE, LR L REDFBHER > TWHERALNLDTH S,

KIZVHILFEOWNIRZ L& 9 o £41Z HIFEO R Z RIS HFAMRILRE £ L0200 TH %,

x4 EREBEB L CHI OBIALFEORFEMIEE HAEH

oo BRHAE CHJ
V| vmen [ 2ert [o¥ i anR] w4 | B 0Bar| 24
E| 52.6% 49.9% 52.0% 51.6% 52.9% 49.7% 51.3%
K45 2.6% 2.9% 1.8% 2.5% 3.7% 3.7% 3.7%
EhEA 23.4% 25.6% 24.0% 24.3% 25.7% 26.1% 25.9%
A 1.9% 2.4% 3.0% 2.3% 2.1% 3.5% 2.8%
FEAKER 0.8% 1.0% 2.0% 1.2% 1.3% 2.4% 1.9%
IR 4.2% 5.2% 6.6% 5.1% 5.3% 5.4% 5.3%
A 5.7% 4.8% 4.8% 5.2% 4.2% 2.1% 3.4%
eI 0.0% 0.0% 0.0% 0.0% 0.0% 0.7% 0.4%
HeforEnl 3.4% 3.4% 3.3% 3.4% 2.1% 1.3% 1.7%
BEEREE 2.1% 1.7% 0.7% 1.6% 1.0% 1.9% 1.5%
HER 3.4% 3.2% 1.8% 3.0% 1.8% 2.1% 2.3%
st 100.0% 100.0% 100.0% 100.0% 100.0% | 100.0% | 100.0%

F4C, BRHMEO [24] & CH] o [2f] 21Kl <. BREREOREDR S H
MObOE LT, HARE LA IR T A 2 EDTE B AT O THEICEEE O 2 N
5 EqRiE (20 T2 PXFEPED. O 2BOMIEE L HINT 2 & HESAE)S CHJ
D2REREE RS, Befan Cid [F72] TAIL ] s3] THL L TRUY] 4 EAEBEELDR, 2
NHEOMABHEED, ML 2~6MBEEICR->Twh, TOLI)ITLFEFIBRLHY - a0
FHOBIGPEREIIRT 5B LA L T 5D E AL, MR LFETORRTT OEMAIEH N
TRl IAHPEEZDLZENTELIESL S,

KIS, BREFM CREOEDORENRFICERT 2 &0 ROMDPIRIETE 2, 8112, B
BRI, R hesE] omd. [MFEAREFE] CRWI EFRTEND,
BlZAZHRE (M (A1 Th Warz) s (Fay) ] TR (A1) ik [EaH] [F
BRVED Torfgtk ) TEB) ] D] THETh ) Dise ) [eamss ] [2agil [ —% 8] [REE ]
Meti ] o X512 [WBEFEEE] T  OFMBEMHFEOBRERZ L LTEHIN TS, $7-,
BRE [ (7)) K (AA) I TB: (o) ] e &k TMeaW] TAbd ) TR s ) TRk ] (78
RS TANvT nok], THEREE] [KERE] 7 a2 48] o X )12, U] CHiEm
HREOMR SR & L THII L T2, BMBEERLWE 4 % 223 505 M HRE O ZERE L O FE AT
MLTWwasEEZLNS,



IR SR 0 — S A ORSEL T — [EESE] DNELEE] TEAEE] 28R LT— 15

202 BAER - BIRF oA, [ ANg58] Tm <. Bl [hayfesd] oK
WIEBHTZ->TWA, [MEAGEHHE] TEHEETHY) 2035 B [hiafrd] Ci
B OIAER - RIRFZIE, TR TRV TRRIw] [X5 Lwv] 2 SR EoPul s 2%
THoR, [Hi] [§iv] TAE] 0L ) IZHEROEE - WHE - B2 COME S 25T b 0N
Hizb, BESCEEOKTE2RTEIPLZCHCLN TV D, TORIE, SFHEREIR ) WEDE
WS DEREDFEE %o THNb DEMRTE L9,

3 FEE

KIS BHIVFEDOHE RIS L TIEAGERUZ BT 2RI R 2 £330 &, £50 L9 12%

%o B, HAHLAFIEIEIN L THEF LTS,

x5 ERHBEZEL CHIDBAILFEOEEERILLE (EFRFAKRC - ENER

. BRHEE CH]
- ket | heprz | mxiseEE | o6 | Brs|ozaps| 24
MEE 53.3% 57.9% 61.6% 56.8% 55.3% 67.7% 61.7%
HEE 42.9% 37.6% 34.8% 39.2% 40.7% 28.0% 34.2%
NHEE 0.8% 1.4% 1.2% 1.1% 0.5% 0.3% 0.4%
TRTEEE 3.0% 3.1% 2.5% 2.9% 3.4% 4.0% 3.7%
=t 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0%

5 T VHBHRSED k] & CH] Ol &k % 12 & (BEEOIRIGHBHREDO HHE L
FFERIRMEFEOLFIZCH] OB LR TEND, 72, FBRFEOFIL, BEHFE
DFFHEN o A e % T RHILEERE - FPREEICS v & v ) — IS A % & GBI
FIIBITDH ) L-ERL, HAHBESFMLENLD o TWnh L) - Z L TnE
I ThHhbo

F5 CHRHEIE L) LE AL & EREOI ST R CRRICE C RIFED R [4)
FANGEH] THIZBENZ LR b, 29 LEERN, ZEHAZBOEREO LD L) % K
MR TWLPIZOnTE, OB ZER L7 ETHRETTRERETH S,

VI ROFEEOELR

1 BIER

MR OFEZRY) LT 7-F803, 2zl XETH LI IR T, PMHAFELZI) LiFs,
FHrf- BH - B (2016) 12BW T IWERBE] & [WISMEEE] OEROMEDIIEIZ L > T W
HRERE] OFFEEZ i L [ ERE R M ET I (7 EIRERFZEAT 2004, LU [/ 3EaE#3])

IZ& > TERGEEZIT) 2L T, AR L MofER L OBROERZHAAZD, 22 TR K



16 [ RS ES HARSERFgE] 45 15 545 1%
IEREIRLENZD TEHEREKD AL T LT, L DBARAATZERZIT V20,

E LI, [5HERERE] O 8EEE 15010 ] @01 ~ 09 B ICE T 2B e i) 15,
#6132, HAHMEZEICHEDLDN TV AFERICOWT, £HEEL CHI NG WM & W
BOIOREER (CBU 2, MBEELHNEEEZ T L0200 THL, BB, ZOHFHHEH - B
HIRTAEETH ) 2h 5, BAREESERICBY 2MBEN 11L& F 2 b0iE, HEDK
WDIZZ DAL 5 212 VDT, EhLHEVTH S,

%6 [1.5010%] 01 ~ 09 BSEDEEDIEE (FMAIL 10 HREDH 7= W OMEXHEE)

. BRHRE CHJ

- IR | NPIFE | NFASEE| 2% BANMEES | AEER | 2%
petils 3(7.3) 1(3.7) 2(8.2) 6(6.5)

P 85(206.3) | 13(48.6) 3(12.3) 101(109.5) | 5(2.8) | 13(6.2) | 18(4.6)
SR 7(17.0) 3(11.2) 1(4.1) 11(11.9) 3(1.7) 3(0.8)
FH 3(7.3) 3(3.3)

B 2(4.9) 2(2.2)

Jeig | 61(148.1) 1(3.7) 14(57.6) 76(82.4) 1(0.6) 1(0.5) 2(9.5)
[EEY] 11(26.7) 11(11.9)

%5 9(21.8) 9(9.8)

ST 31(75.2) 31(33.6) 1(0.6) 1(0.3)

MKEOZEMIIHEXY T TH D,

2 EREMEOHICEShZFMEMMAGE (5] (8] EH] 7]

F6DFEEDH L, HEHEEE WERSE] oRIZH ) THHRNHEEE] & [BGEOM REE R
WZiE 7w (36 TH] TES T4 13, MEFOEMHAEERLZENTEZ) TH b,
FABl OB SIXERICL 5,

(15) HAR X ) HWA S L CHEBICSD, | H—2 Bl s, | HOMEAET 23
DIZLTHLZEENMEL 4, | KBy, R, KBROEBOM X Ek D
(T ERRERS) i85 24 31)
(16) Wi L CH BbAN D = A IE & LB E #5213 B/ NH O Z 8 0 045 < 1818
DEN RTINS 2 BIHERE D 0B LTt % 8 L ETHRIC L TRE TO#IZmA
LIEAD ORI
(T EBRERE] %45 24 78)
(17) 3k (F) e & X 3AREHEIA T+ 2 — 1 FIREE Lo L3k % 51 2 12 £

FEZ D § (M EERERE) & F 28 37 30



DI BRI R S 0 — A O £ i I— THIERSHE) DN ] [ G sH) #HRL LT— 17

(18) BN/ o () 3343 268 (C) EREOER (B) (1) @dEs (1) 138
FZLT ) (T) (R) G BEEoEmEEREICRTRLFTOMELRY, | 2%
g8 & 48 (TyrEmpERE] %4 26 72)

oo b It [#4] 1&, ehen (15) (18) @ Xz, [Fek] [H5MH] Lwv)la
FRO—HE LTHWOND ZE0 B\ 2o [F6E] 4] o3 B Tlibn s (16) [
el DX HI BEAOFMEMHFIL, LEATZOREPHPHENTHD I enE L, BaE
fFL7z. (15) [T&msl (16) [EMT 2] (18) L4 <] &) &, ERERTEAL LHIC
FEONLODPHEHTH LD, 72, [EH] [&E] & [94] 2 FTHEILBFAMETHAONL S
v, (17) (18) T (W] &) 2NE SIS LS ROB & 2FHIT 2% &, il
BREMEE LToBE 2L T2,

3 CHJICHRShB2MEMARE (R [HER]

£ 6 OFFOTIZIE, BHAERRE (W) OB O T <L [IDHERE] % [BEG
MIACEEEAL ] TREDN TV S DOBENIFEIEVFEL H 57, TNHAMHEMMFEL S
RE)THDo THUIREAET A TG [DEMR] 13, ROLH IZEDNR TS,

(19 At t—EomuE (FH) L IBTTRERIC (C) 255 & SRR

BLEL (F) XV HTTHRDIC Q) 282 L E@HMmEs8 T (1) IO T L

S HMmEoOMEIE (F) (H) omELdgidizFRALT (H) (1) ofEs AT A,

| SRR 722 2 M5B A2 C b BT O M BRI SR O M EE L [ —12 LCOt. 2, B, Fi

B ORI Z RS ¢S5 % L (T ERRSBE] 245 25 70)

(20) NS EAFEO (F) 3 8%55 264 () dsEos () (T) & (T) 3%

LT () (7] (H) oG e EmEE IR TERAFIOMAERY ., | 252K

e | X W) (T) (&) BRSO E TR EICKHTHRAITOM[EIZLTZ%

A E A< | BUCHE oMM % G FHIRE T 2 G P 128 L < R

AERTL (M ERRERR] &% 26 71

(21) IRIIAREZOBEE LAV LR L LZ L | MICIROSEBIC A CHULA 2 5T L% &

BRANIILTEOHBOIETT 2 HAZ AL 59 | eI EROW & —FEFEE O

—REFELITC L ZITFICHETITNEGE LU COKROMEBE#MEO—KIIE L & 21

HALFIETTXL | 2 HROBANC L Cz a2t & =5 | BT bE %
D% Z RS HIFTWTHBOFBTHZ RS KD

(TR N85 BT 14 5)

[ECET] &, TEERERE] 12 52 Bld B 7%, D) 5 31 Bl OV THEDNTE Y L [1.5010 5t ]



18 [P RS H A=W SE] 25 15855 1 5

OFFEEHICET. (19 OXHz, Bl LTo&FE LTh, odh& 2 R4 2ia 2 EM
BaL LTEEbNTE Y., (20) TIEEURIC X 23O T [ AT OSGHR ] [ % ]
SB35 |2 72T OG5 20681 & vy Mo THWOHNRTW S, [
Ml OFESL . R FEMIC L 52 BB L EZ ON, [MEAFHEHE] Thb, 21) oLHic
BUHEL LCORP OB E % ED L) I2ZT 202 H T 285 Tlibl T2,
F O UE, TR DR X, CHJIZZENZR 1 H, 2HABRENLH, FREED L)
725 9 D

(22) MW E2ESD NI THES 20 % REBE» 2128 < | ZBH0ICHE T 201 % B
T MERICE AT 220 R | S22 ST IR0 % 5 2 ATk i oM U
WGBS LIS L CHERORREZHL 20 (WRMERE] 255, @HEE [EEH])

(23) SR & D HIEA Lz SIENTCROF LV EIF 2 5 IR CHTHREY BT 2 0% i
ETTRRIET | BATERO A0 L | s of @k L 135258 & 129

(MBAMERE] 25 PEJE [IRERE TSR )

(24) G5B O AEAINO TH S 9 72 SR DWW & 5138 — % o B4 PR 4 B
BRI D15 & 0 R L O ) % 5 U R & 7 3 OB o B EVE o B 6 % B3
5 ORGAARE) % A 2R T OHERO BT 2 0% L) &% L0 EE O
HEIZEDY (BGRIRRE R, TR [E—#m] )

(22) &, BE RO AP CHIZAER L2 2 EHIRICHZ 285 % [O3UIRET] §6 LT
WBH, ZOBIFRLNSRmHGLER. REIZE LS TV aHRZRAMICHIT 5378 THF
Iz O T HEAOEMEM DS — O FIER LI RD 2 AT 5, (23)1
RACEGED [HE] 2525282 1 280 Nt E 52 5 HRICE > TRILTE D | (22)
ERIBR, — IR 2 SRR DR RDOIIREFHAAZZLDEZERZ ONL, £ LT (24) 13, [t
TaE) o] (GHEEYEYEOZ L) 2RHET 50T WHEOHOFO—DIZ [T
IO 2255 0T, R EMEFHFHEVPHNT T EFTA L),

4 XEFE [KHE] [HH)

(2 BRER E OB S\ —7 T CHI 120 H A REDOHE RO b NLFEICH B &
9 B 2T 22 L0 TE %o

(25) ERIIHREZESTHO L L THERDIZ L (M BiREbE] &4 35 7%)
(26) MELRHELWLERT DICHALHO [V 5] Offdh 8% W) BRI ANHE—
TROBGTHEFZIMANEM L CER e 2 Lzl s [V y 5] 572685 5 /0N
WG % % LB OMEIZE 2 AR ([haferd] B 259 8)



IR SR 0 — S A ORSEL T — [EESE] DNELEE] TEAEE] 28R LT— 19

(27) ENFEFHOFHEN L CTHISHPFWES 2 ORI TEHE OO ~ HRIICE L
(MRESHMERE] 6 19 7, = T AR (Z) 1)

HAHFFETIE, (25) (26) DEHIT RiE - W - WEREPFELIZDFFoTw ) 758
BB EZRTONLAONDEH, £ LIHEIZDWT, WHEERLEOZEM1 7 3

LH L TWAHETIERWE ZAHH, BITHNEMAGFR L RO 7V — 7 L3R e o Tw
%o [HIHERE] T (27) @ TEHE] O X ) IZHRWZFR MO LS IIONTEoTED .
E 280 TAR] T8 CowTENEIRL CTELILTED .. R0 . W2 E o ik
REHATIE V. STNHDOT ERS, [Jul] IZFMBEMHETIE R —KETHo 7L EZ DS
Nb, 2L T, WBOMIIGEERIZIEETH L Z 00, HFEEICIIAV SN WEVGER Y
HOWERETH-/2EEZLND,

el b, BABREICHDET6MHED LA, (28) (29) O X 9IS, ZAH 7 8 TR0 AT Y
BREWERIRFEL XD LWV E ZATHLN TV S, [HRME 2Bz b oo, [ &
FIkk, FWEMAETIEI R, LEFETHo2LEEZEZHN5,

(28) MY DOHKEME L THIRI S OFORELZEL VM EHREL THA#HLEZLDODH

D | A RN & AT (M ERRERE]) & T 45 38 1)
(29) NHWEOM X GO EERCIRICA S & ZEOHHDORIZH L OFD % DM D I12T
ZREOELRL (T2 N 85 H] LT 45 14 )

5 EAKFE (%]

HODFEETIZEITTERL TV RWEL LK b005, [l Ths, Z0FEIE 4

BT RIC L7z, BAEEE L CH O T XTOERHCHBIND ). EALGHIZS X {flibhs
—MFECTH oL WD N TE D, T LT, [WHEMBIOEER] 22 8H L 2 b, HH
ATL L bI, EARFETH-72EEZON L,

VI 1EA-ZEDBEDEE
1 B

K2, 11500 [EH - ZfL] o BHIEE O 01 B oz AL ) SR T Al T, #
MBRHFIHEH SN TV LFEOHELZ, K6 LFAMOEHETI LD L, RTDL) %D, &
B ] E EEEsR] RSN TR WiETH L5, [(2) WIZHENTHEETL L
NTE DT 137256 &) (HARERERFRR]) &) BRT, BREREEICZBEN STV
DT, ZZIZEDz Tz, [PEFERE] T3 [H] L ZopHEE - BEICEIN 5, B
FrEFEO [H1IE [0RRE] T2 ot s Tw s [11113 Bl B -fEt ] % [1.3460



20 (WA R ER H AR 28 15 85 17
HFEIJOERTHEDN TV LHBIZLAETH D7D . RTIEED Lo T2 7 LT, LR
WZB2 BN D RS 13, BZo>nwTibTwa 31 fliddelo 115000 IZHEA L, €1
DS 21 B1% Z SIS L 7ze By RS 13 T15710 BB ] 1I2H B SN T2, ZOE
RTOMANG, BEREERE. [WMERS] . TGO EEERL ] 12137 v,

7 [1.1500 {EM - Z1b] O 01 BSEDEEFROFAE (FIAIE 10 BEESH 7= V) OEMHERE)

- BRI E CH]

- YRR | N2 FE (FEASEE| 24 BARNHEES | HEBER | 24K
A 7(17.0) 7(7.6) 0(0.0)
el | 12(29.1) | 4(15.0) 16(17.3) | 3(1.7) 3(0.8)
= 55(226.3) | 55(59.6) | 1(0.6) | 17(8.0) | 18(4.6)
R& | 21(51.0) 21(22.8) 0(0.0)
RF 2(4.9) 2(2.2) 0(0.0)

KEOLEMIIHEX T TH 5,

2 BAShAFWMEMIARE HAH)

RTOMED NG WHEREBRI O THH ) 5T B0) D L) IZHADFHEITDOERTSH 5.

(30) M HeA 2 8B H I 2H LI Tz 2 3l 2 I8 e D i |2 % 35 L T &2 21 Bk SR
B 25 CTRIC—ERBTICEDL LHEED (M BLEERE) &5 34 30)

CoEIR, B OBMBEEOL TR L (b Ttw/iztEX o, [HARERRRL] X
KD 2Bl 5T %

(31) 1B 2 \ZBRPIEHI M ORI ET K E S AN LB SET 28I Eb 0%
(ZeE AT THEY)#dE:] 1876-77 4F)
(32) fo 4 D#MAEBENTHEG LN L ) ET 282 F T 28I LT LT ROISEET
ativol) ()N ERER M RERe] 1877 4F)

(Bl) B EFHEEHL T, (32) ZBMENONE 2S5 T 555> TH Y. [WHER]
WCRONLWDOES &, BARFI D k4 22 BRT 5, A 2BEETH 72 R 2
CLENTED, LAaL, BMUICREDLL RN Ens ., RPTHRSNIHEMHFETH o 72
EERZLND,



IR SR 0 — S A ORSEL T — [EESE] DNELEE] TEAEE] 28R LT— 21
3 FWEMAZEL ek~ RS [RE]
RTIZEAH & WRMRED 2 [OOSR 123 RoNRwRRIZ, 322 [

[S5s] Db [REH] 1E. (33) o [ilR] Bz &) olFh, & & BRBEOWHSE AR TE
DOIERIfEDLN TV A,

(33) B < L X 72 B A A FUAEIICIE < B & S Lk 2T ORI E ) K8 5 %%
FaUTZIIMmE 5 ICHBE TS TEL (M EERERE] &2 23 30)

[BEE] &, DFHFECICHERYEINTEE) (34) 2L, MBEIRR] (226150, W
HEOWEERLTWDLERLND,

(34) LiRFMA LT, HOFHIHEE L. BEICHET. WIET20H05 5% % H5H, ZE0
HERD . (TyFkske) % 14 3 78)

B, TREE] & THREREAF ] TiE, [z 328, Bh225Z 8, SArbinz
SNLNRMADETE 2 EIIL T, D20 anZ e BT FIIINT A2 L, 72, £9
V) R FR ] EERE L, NEEEE [ aAL) (1898 4F) ZHihe LTy, —ikah
LCUHFE o7z AT &9 725 BREERE O A6 513, BRGNS o 24 M R
ELTHESTREEE R AONMWEEH ) o

4 XEF [MER] LOHRE (B OFHTOFA

RKTICED &, HREAEL CH] OB KBNS 255, 2 OB HEHEEE O F A3 H1)
WCEVEES TER] T8 2" 5. IO GEHLEI2 S —FE L L TEbN TV /2FE T [H
REFERFH] ORIz, [SUHAREHE] ERRR) | [ 4#FHE] $RaRt) Th s,
Bz TEE ) 13 DESRE] RMEORBILIBTONTEBY) ., OEfEL LThibhzoTldiwn
NeEZOND,

CHJ R4 & ¥ TMEM] 1 THNMEZE] 12361d 0. (35) @ (] olE . (EEo) i
(BthoBLEbND). [(AD) LE] BFEEIZZ-TEY . ADFLIZOVTEbR TV 5,

N

(35) (H A T M2 DT OE- & 5 (MA7HERS) 25 %, dtHEGE [BEF)

PR R T, TR EE] 122 H S, (36) D[R] (B Z &) o~ T *] (&
KO L) BREVERIZE > TVDE, N LFEE] 123 EBIH D (37) OWEIZDOWTDITA,
(38) DX IZEWOEE DM X I8 BN H L. [FFAFEH] 1213, ZOEIEETH S,



22 (WA R ER H AR 28 15 85 17

(36) Hl2 FHAEBM RIS O 5 £ HOEBW % L TR T2 EMeE L b5 1 5 b

OIEFIZERY | (IPRREHE] 25T 45 32 3)
(37) Bl OB AT OIER % 7 + R R H & F13F 2T 5

(L] & 14525)

(38) I H T E S AUTEIII XLV AW MR | ToB 8 iR 2 I LR % L

TR S Lo EE 512 13 % DUC Rk ME % W L BE3E 2 I L CHOASR A L C

WO LAY (L] %145 5)

— 75 8 & &, [ BRsEe) /N2 &) IS B mETH 255 T NS EEL] IR IS v,
(B9 [FROE] [HE] L2, & -HA -z EGRGEVPERCLLE L. (40) [7
Wl DEHI, MEONEIRINDGEEDN D S,

(39) BUITROEL CIZHBOM L A% EBT 2 L SHBEEBTLODHY
(M9 N\ B85 %11 %)
(40) BFOH X IR RE & Wy & PIVMEIR T 2 12 b0 & 3 | SEHIEZ AU om X 28l
DO E & ET2 5 (T2 N G558 % 17 )

N0 [EE] 13, PR LREMMELRLLHEEZI LI LN TE, ZOFEIAEETH D
35 LEEMIICH O TV L6,

MM & ] 1d, CHI B Tid, THREMHIIEEEHR] Tid, (41 (42) @ X5 7% AR ORI
BHRHAREE DA, (43) O L) ZHARIEIZOWT, ZHRIZEDIL TV 2,

(41) Tosk AB OVERE S RIEE R 2 TR EFIHRTHD bOICTI R KBk AR
S5ABERMTITENI | CoREOBE A THESHNE B (TBILRZE] 2/ T)
(42) B725 ZDRVEHE | LHVZEONENLDELNEDTHLHS

(T EeEsh) 241

(43) BOMICCHEO AR HEO &% GRS E0 722 LIZ I hE LTRICZ0BEH 5

EE LA LT BHAIR (TRIfLRI ] 24 T)
(44) BB L IZFOFIHMOEOMEE U CHETTEHMNZIERIZIELTEHA

(THIAHERE] 26 %5, fEINERTE [PIHLARATIGS6E D3 % BT )

[HZSHERE]D 120, T E] 13 (44) D 1Bl 2w &b, BB SGEETIEAVS
NLZLDOMBEAOFEFETHo/EFZE2AbNL, 29 LICOEEL. (WA ANT5EHR] BT
flioTwa &2 ahEH S NL. Wi 10 ERUEEOHMEFELZHTHL L, [HE] OfH



UREAIM BRSO E 2 — " A O LG H— D] DNVPLys] e NgsE] 2ge LT— 23
BlE% < o T o RROFEGETH o 7 [ & | IZFEMIBHH CTHELN ISP Z 52 LT,

FERICOME) S DTELFEIL R > TV 72D T AW £ 2 5, CHJ 12 1887-88 4E D&
Bre LR s n s SGERcEr»N [ERZK] X 2BOMAZHRT LI LN TE W
RMEE] TIEREAEHOONRTO R o722 L EMIBITH 5,

ZoEI ER] & TEE ] &, PHDSRO—#FETH > 7205, BHEMI O BE R X
TP S A RTHEE LT TWAZ Ehbh ol —HGED ) L XEFETH L [EH] *
BR U7 [WERese) [hfbsE] L MU OERETH S (X 28N 71- (95N H 555
EDFEVHPET > TV D &2 ARG, 2o, VTR BEREILEO®E W [WELRE]
e &, MREEoOE [MFEAGHEE] oFVEdinL Twb, 2L T, ¥
FE] 1IZonTid, ZOBIT [TEL LT FHEORGERE S BOMEE H\w/z] & L7z
DEBEZ-T2EEZ NS,

W shHWIC

AElE, HAGEL PEEEEZ 2 5N EROFMEE LD D B BRERIH /N2 BRHL
BHE [EREse] UhydbrE] e NS g0 20— X2t L2FIHE . a— 2otz
L. 20— 2% HWCEEEOMBE LT o 72H B E R L7 2o —3AlE, 20234F 3 A
B2 EREFZET O 2 — S AWk Y — v [HfhE ] IR L TART 2 FETH S,

SEFRIZ L7z, 3 OOMEEEEIL, FHAMBVER FHTENZ b DTHDH. ED4,
HEHEOUESR, HFF - FHEHOMMH & b EE L T, BE  O/NARABEBEREITFIIT S
Tw&E, HEKMOEESRFIZHEZ > T, 29 L, BROFREUE DY TOFMSHED
EEEZEDLZOND LI, RN N SR E Sk E 3 — S 2{b L T 2 eplifE s
b0 F72. 3OOHAHRFOFIEIE, LA OEFEEDHFR - Fib L - FEOFEOR
MBMAAALTVRDLDT, 9 L7cER 23— X2{L LT, ROFMEFH ML E TOMNE &
LRALZENTELEIINIITAHEIELFFEEINL Y,

T—=RAZEH L2EHEF L LT, ARPRRTE 201, VEDHEORRL, 2 O0H
FEEMF IS B 2 HMEE L — RO E R L O T RONZ b DIC#H X ey, OEE L DR |
FRR D [BIRMERE] RO THROIIEEER] o 28 IcL L E o7z, LV IRHIPHOSHEHS %
BERGIHEZ 72D S HIZE L OBREEL72) § 51213, T—/SA7— 5 O - #iles
SNTeT— 5 OERE - SO FEEET 22 L bRkO5N5,

E
1 SCSTUIINEKEL.TRTITEAS FalELV I ENLbDTH L. FlAIE T IIC Y
A4 o], [ 2 [E4 Fal] EEVEPRFENTWELS, Ziud TiTF] 2 3] 12
BT B EARICAZ DEEEXIRT L OTIE AL, F—WEiEs. HEFEICT TIZREL T
MNONKFETHL B4 Fa| 24 TEFIEEZ OND, [HiR (5 F7)] & EOEGE



24 [P RS H A=W SE] 25 15855 1 5

BERIRT DY — 2 EIZXKBI L THEE L 72,
2 20224F 9 AR CTORMETH ) 2023 4E3 A RO 7 — 5 LIIFERNPA L LW RN D 5o

BEXH
LibiEEk (2021) [DIREHIER RS O IR (M2 RERe] 124 B 5ERE] BNt
BUEBE (2009) [ HATREE L] KA
filll IERS (1985) W%fil’%ﬁéj OME R IE S OEJE | TR Risess T, 58 24 &, 164 75,

pp. 84-94, HAFpELAE

INREIE - ANETSF - BRAHTE  (2013) FW‘E‘EE’JEIZKEE’E‘M%?HL%{J: L7-ReFRENT ) THIKNERE
WLER] 55 20 %, 573, pp.727-748, EREMLEELA

AT (1995) [TEEFERME SEHCE] OFEE EVEICHWONLEREEZD o T [F
Felimmes CFR] 5 29%, ppl5-28, KR

MR R - M (1965) [THARBREFRREAMEER (2)] @t

E 7 EFE AT (2022a2) [THMES | %A ~ % — 7 = — A | https://clrd.ninjal.ac.jp/chj/chj-
interfacehtml (2022410 H9 H7 2 £ )
R H TR (2016) [EARSCRE UniDic L HEAZ#HAEE  Ver.l.1] https://clrd.ninjalacjp/chj/
doc/unidic-ML]_rulebook_v1_l.pdf (2022410 H9H 7 7 £ A)

SEPE T (2009) MRS OREE] 45t

IR RRFRFAR A (2001 ~ 2003) [HAREFEARFHA 2 i) /N

BAEO LG (1991) [WESAHEEOMR L ZomE— [WEREEE] 25 [SOESH Rl ~J
[ESCEmFgeE], 55 105 %5, pp67-78, FAiHH RS E L4

H AL - BT A - EiEHER (2016) [BGWIMIZCRNSE T3RRERE] o o — X Z/ERC
FHwmoER | [ERERIGHY — 7 v a v 73EMmCE], http//doiorg/10.15084/00001483,
ES VA A

FH AR - BEAATEE - /NRERER (2021) [2—/8212 & 2 HARELWIZE ] 0o LERE

St (2019) [ERMOTMR EAZF—BEE L B 10— =45

{RHEME - ANREEE - AMETEE - L - ZEN - IWARTEE - /AMEAERE (2007) T —782H
REEF D20 DOFHEN  WREFREITHE T LREOMIE L 2 oloH ] THAGER] 56 22 %,
pp.101-123, E 7 EFENIET

WARATEE (2021) [EREEOEEE a— 32 ] (HA - FEAR - R (2021) R0

BEFIEA (2007) [RS8 AR @ BRGRI /NP 8k d [ BRsse] | TR samfge] 5 46 5,
pp. 30-34, HAFRMESEES

FAgZEF- (2006) [BIGEI O SCEESLOBB—/NEREFERE 2 f & L<T—] [30fk] %570 7,
pp. 92105, HILKRZFLHEE

M AT - I H - (2022) [THAGREESL O — /8 2 ~PeiRe Ol A gt (AL 7 —



IR R E 0 - S A OB L i H— [k D] (FANGEH] 285 LT— 25
0.4) faiEs | 7 EREWFZERT  https://clrd.ninjal.acjp/chj/doc/abstract-kunten-202203.pdf (2022
FEI0HIHT 7 ER)

ERAI-NZ - ERT -4
ESZERERESET (2022b) [HAGREE SR 0 — /82 Bih - RiE#ME] (/N—2 3 > 2022.03) https.//
chunagon.ninjal.ac.jp/chj
B A7 GE W SR A (2022¢) [TH O RGERE SR 0 — /8 2] W&
doi/10.15084/00003541
I SZ EREFFERT (2004) [ MRS FIE MG — 4 X — 2] (ver.1.0)

Lk K (N— T 3 v 202203)

Ul

iR > V5%
[ RRERS) BV ESNEE TS va L s a v
[WpERpsRe. 2% ] 1874 4 CERA MR https://dlndl.go.jp/infondljp/pid/830260
[ PRESRE. Fh&] 1874 4R CHEBA B https://dlndl.go.jp/info:ndljp/pid/830261
[ PRRSRE. T 1874 4 CHA B https://dlndl.go.jp/info:ndljp/pid/830262
- A EE] BNV ESMEE TS vaL s a s
[/hNepfbapsds, — | 1874 3G I https://dlndl.go.jp/infondljp/pid /830814
S ] 1874 SECEBA AR https://dlndl.go.jp/info:ndljp/pid/830815
[Nz =] 1874 4 CERE IR https://dlndl.gojp/infondljp/pid/830816
- T NS E R - BRI E A
[R2F N &2 b 1878 4E/ https://archive.wulwaseda.ac.jp/kosho/ya03/ya03 01070/
yva03_01070_0001/ya03_01070_0001.pdf
[F2A N EEFE. &2 T 1878 4EM https://archive.wulwaseda.ac.jp/kosho/ya03/ya03_01070/
ya03_01070_0002/ya03_01070_0002.pdf

Iz
b

IO

Aeid, E 7 EFER AT T — /82 2 v R Y 4 2020 (2020 4E 9 H 13 HEIMHE) 2B \W\T,
FH AR - EARHER - M ie [EGRI IR Rk & [ Bk e D esE] Toe A g ase)
D A= INAERIZOWT] L LTHEELZNEE —HEATY S, BEREE SRS T — /3
ADPEBAEREL . BIGERFRFBEERE H AR e 8HH AT e OB & L CiToCT& 720 0
T\ ZOMEEVEREIL, ARROFEZE DTN, BREFWAC, MG, MAET. TR, MRS,
EHIFAE, BEET. YOy 2 BHGOADF 2 ORI S o720 F 72, WREEMHR (s
TORBMEREIZB T, EVEREZET ONRERER LR EEROS R W25, L
TEHH L FF2, 2B, A Lok — 2t EVEEFEERTE oY 22 ~ (3
AL FEREEEERER I X %l T — X2 OfiR ] (2022-2028) OBFFERROME & & ATV %,






27

[FFERX]

HARIZBUABEA—/R—DOWREEL
GMS BE& DR

The Historical Development of General Merchandise Stores in Japan and
a Reinterpretation of the GMS Concept
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The Development of Preservation Movements for the Local Historical Heritage
A Case Study of a Steam Locomotive Operated on a Forest Railway in Hokkaido
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[Articles]

Effects of a noticing-the-gap activity on production of

pragmatic routines

OSUKA, Naoko

Abstract

This study aims to investigate the effect of a noticing-the-gap activity on production of pragmatic
routines. Twelve Japanese college students performed the oral discourse completion tasks
(oral DCTs) which consisted of 16 situations with 17 target pragmatic routines (i.e., pre-test).
Immediately after this task, they were presented with the native speaker model responses,
and they took notes about what they noticed through comparing their own production and the
native speaker models. (These notes are called metanotes). Within one week, the participants
performed the oral DCTs again (i.e., post-test) to examine the short-term effect. Furthermore,
about one month later, they performed the oral DCTs again (i.e., delayed-post-test) to examine
the long-term effect. The results showed that the participants newly produced the target
pragmatic routines in about 30% of the total cases at the post-test stage, and in many cases the
effects were maintained until the delayed-post-test. In some cases, the participants produced the
target pragmatic routines for the first time in the delayed-post-test. On the other hand, in 50%
of the total cases they never produced the target pragmatic routines. They seemed to avoid
grammatically complicated pragmatic routines and depend on their familiar pragmatic routines.
Further analysis revealed that they often produced the target pragmatic routine without directly
mentioning it in their metanotes. This may suggest that learners do not necessarily verbalize
what they notice. On the contrary, there were many cases where participants did not incorporate
the target pragmatic routine into their production even though they directly mentioned it in
their metanotes. It has been suggested that verbalization of noticing may not necessarily lead to

production of pragmatic routines.

Key words: pragmatic routines, noticing the gap, verbalization of noticing, speech acts
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Introduction

Pragmatic routines are multi-word strings recurrently used in the same form by a speech
community in specific situations (Bardovi-Harlig, 2012). They are tied to specific contexts and
specific speech acts, such as “Thank you for having me” used to thank someone who invited you
to an event and “No problem” used to accept someone else’s request or used after someone has
said “Thank you” or “I'm sorry”.

There are many benefits of using pragmatic routines for communication. First, pragmatic
routines help second language (L2) learners enhance their oral fluency and give them confidence
as they feel they are understood more clearly by target speakers (Dechert, 1983; Sanchez-
Hernandez, 2018). Furthermore, by using pragmatic routines, speakers are more likely to handle
a face-threatening situation, such as making a request or giving a refusal (Barron, 2003). Thus,
pragmatic routines help learners communicate with target language speakers more smoothly
and Integrate into the target community. In addition, pragmatic routines help reduce speakers’
cognitive burden and consequently give learners time for conversation planning, creating
utterances and monitoring them (Coulmas, 1981). This is because “pragmatic routines are namely
stored in memory as chunked wholes and can be thus retrieved quickly and easily, demanding
little in terms of attention” (Barron, 2003, p.138).

Despite these benefits, many previous studies have reported that it is difficult for L2
learners to acquire pragmatic routines. Kasper and Blum-Kulka (1993, p.9) stated that “one
area where insufficient control of pragmalinguistic knowledge is particularly obvious is that
of pragmatic routines”. According to Schmitt (2004, p.13), for L2 learners, “formulaic language
tends to lag behind other linguistic aspects” partly because of lack of input, and learners often
overuse, underuse, or misuse formulaic language. Bardovi-Harlig (2009) stated that L2 learners
use pragmatic routines less frequently and in different ways compared with native speakers.
Some previous studies (Eisenstein & Bodman, 1986; Scarcella, 1979) reported that even advanced
learners use a limited range of pragmatic routines without expanding repertories.

Although many studies have reported that study-abroad experiences have positive effects
on L2 learners’ acquisition of pragmatic routines, they also found that their development was
limited or item-specific (Bardovi-Harlig & Su, 2021). For example, Osuka (2017a) investigated L2
learners’ development in producing pragmatic routines in a study-abroad context and reported
that learners showed statistically significant development in only one pragmatic routine (“Thank
you so much”) out of 20 target pragmatic routines.

As for instruction of pragmatic routines, although Roever (2012) questioned the necessity

of teaching pragmatic routines in classrooms, several studies have reported that instruction has
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positive effects on learners’ acquisition of pragmatic routines (Bardovi-Harlig et al.,, 2015; Bardovi-
Harlig & Vallenga, 2012; House, 1996; Olshtain & Cohen, 1990).

In Bardovi-Harlig and Vallenga (2012), 36 learners received six lessons to investigate
whether metapragmatic noticing activities combined with contextual input help increase oral
production of target conventional expressions. The results of pre- and post-tests suggested that
the instruction had positive effects on learners’ production while other factors also affected their
production. Bardovi-Harlig et al. (2015) investigated the effects of instruction on the acquisition
of pragmatic routines used for discussion. The instruction included noticing and production
activities. They reported that the experimental group (26 students) showed a significant increase
in production of target routines while the control group (11 students) did not show such an
increase.

The main elements of instruction of these two studies are noticing activities. As has been
argued for more than three decades, noticing is crucial for interlanguage development. Schmidt
(1993, 1995) also emphasized the importance of noticing in pragmatic development. According
to him, in order to make input become intake, learners have to consciously pay attention to the
features of input, including linguistic forms and pragmalinguistic and sociopragmatic functions.

Schmidt (1995) differentiated ‘notice’ and ‘understanding’. In his model, first, learners notice
a gap between their L2 pragmatic knowledge and the input from native speakers, and then
understand some general pragmatic patterns or rules of the target language. He wrote that
noticing “refers to surface level phenomena and item learning, while understanding refers to
deeper level of abstraction related to (semantic, syntactic, or communicative) meaning, system
learning” (p.29).

From the researcher’s point of view, in order to find out what learners notice during their
learning, it is necessary to ask them to verbalize what they noticed. In the current study, the
participants were asked to write what they noticed when comparing their own production and
the native speaker models. This is a kind of metatalk by which learners reflect on their own
language use. Swain (2006) called this kind of metatalk “languaging.” She defined languaging
as the process of making meaning and shaping knowledge and experience through language.
According to her, languaging is one of the ways learners can develop a second language to an
advanced level. It further promotes learners’ noticing about language.

The purpose of the current study is to investigate the effect of a noticing-the-gap activity
on learners’ production of pragmatic routines. There have been studies which included noticing
activities in their intervention, as mentioned above; however, they were combined with other
activities such as contextual input and production activity. To my best knowledge, there has

been no study which investigated the effect of a noticing-the-gap activity alone. Therefore, it
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is still unclear how much noticing-the-gap activities affect learners’ production of pragmatic

routines.

The research questions of this study are as follows:

Does a noticing-the-gap activity affect learners’ production of pragmatic routines in speech

act realization?

1. What do learners notice when comparing their own speech act performance and native
speaker models?

2. Does learners’ production of pragmatic routines change shortly after conducting a noticing-
the-gap activity? Is the change in learners’ production of pragmatic routines maintained
until one month later?

3. Is what learners wrote in their metanotes incorporated into their production of pragmatic

routines?

Method
Participants

The participants of this study are twelve Japanese students at a university in Tokyo. Eight
are female and four are male. One student lived in Singapore in his childhood. Nine students have
studied in American universities for five to twelve months. Two students have never lived or
studied in a foreign country. The mean score of their TOEFL iBT scores is 63.7. (SD: 8.49), which

is an upper-intermediate level.

Instruments

The main instrument of this study is the multimedia-elicitation-task (MET), which is a
kind of oral DCTs. The MET is a computer-assisted tool. The participants look at a photo on
the computer screen while listening to the audio script which describes the situation of each
scenario. (See Appendix A for the full scripts.) Then they are asked to say what they would say
if they were in the situation. The original MET of this study was developed for other studies
(Osuka, 2017a, 2017b). Although the original MET included 24 scenarios, the current study
adopted 16 scenarios (6 requests, 6 refusals, 4 thanking), excluding 8 scenarios which include the
same pragmatic routines or do not include any specific pragmatic routines.

The 16 scenarios include 17 target pragmatic routines. These routines were chosen from
the previous study (Osuka, 2017a). In Osuka’s study (2017a), pragmatic routines were identified
based on a criterion, that is, formulaic expressions used by 25% or more of the native-speaking

participants (n=22) for each situation. Pragmatic routines included two types: chunks and
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patterns. While a chunk is a wholly memorized sequence (e.g., “You're welcome”), a pattern is a
partially unanalyzed sequence featuring open slots (e.g., “Would you mind ---"). Table 1 presents

the pragmatic routines which are targeted in the current study.

Table 1
Target Pragmatic Routines
[Requests]
Do you have -
What time is it?
CanT -
Would you mind -

Could you -

I was wondering if ---
[Refusals]

No thanks

I'm saving -

-+ Is not (really) my thing
No thank you

I'm busy

I can't make it
[Thanking]

Thank you so much
I'll pay you back

You didn't have to

I (really) appreciate
That would be -

Another instrument for the current study is native speaker model responses. Right after
performing the MET (ie., producing their own responses) at the pre-test stage, the participants
looked at the written scripts of native speaker model responses on the computer screen while
listening to the audio scripts. The model responses were created based on native speakers’
typical responses which were collected in the previous study (Osuka, 2017a). (See Appendix B
for the full scripts of the native speaker model responses.)

The following is an example of a native speaker model response. In this situation, the target

pragmatic routine is “I was wondering if---".

Situation: Asking a professor to write a recommendation letter for you

Model response: I'm applying to study abroad, and I was wondering if you could write me a

recommendation letter.
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Procedure

There were three stages in the current study.

In the first stage, the participants performed the MET as a pre-test. Right after performing
the MET, they were shown the native speaker model responses. They were informed that the
model responses were created based on authentic native speaker data. They were instructed
to compare their own responses and native speaker model responses and write whatever they
noticed on a sheet (i.e., metanotes). Writing time was given for each situation. They were allowed
to take notes in Japanese.

In the second stage, within one week, they performed the MET again as a post-test.

In the third stage, about one month later, they performed the MET third time as a delayed-

post-test. Immediately after the test, they were interviewed about their performance.

Analysis

The participants wrote whatever they noticed when comparing their own production and
the native speaker models on a sheet. These notes are called “metanotes,” and the features
found in their metanotes are grouped into five categories: Lexis, Content/Sequence, Politeness/

Directness, Similarity, and Other. The following examples illustrate the features of each category.

1. Lexis
“I didn't come up with the expression ‘Would you mind".”

“I have noticed that native speakers use ‘a little’ before ‘louder’.”

In the first example, the participant used “Could you” in his request to a teacher for turning
on the air conditioner in the classroom, and he noticed that the native speaker uses a more
complicated expression “Would you mind”. In the second example, the participant said to a
teacher “Could you speak louder, please?” in classroom, but she noticed that the native speaker

used “a little” before “louder.”

2. Content/Sequence
“I simply refused, but the native speaker response included a reason and gratitude.”
“I said I was absent from the class first, then asked the classmate to let me copy the notes.

However, the native speaker said the main topic (i.e., request) first.”

In the first example, the participant paid attention to what contents the native speaker

included when making a refusal. In the second example, the participant paid attention to the
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sequence of the contents. She stated the reason first and then made a request; however, in the

model response, the order was reversed.

3. Politeness/Directness

“I refused the invitation in a direct way, but the native speaker response refused it more
politely.”

“I thought native speakers would refuse an invitation for a barbecue party in a more casual

way, but the native speaker response was politer than I had expected.”

In the first example, the participant refused a classmate’s invitation to join a drama club
by saying “I don't have any interest in drama,” and she found the native speaker model used a
more indirect expression, “Drama is not really my thing.” In the second example, the participant
refused a teacher’s invitation to a barbecue party by saying “Sorry, I'm busy that day. I can't go,”

while the native speaker response was “I'm sorry I can't make it. I already have plans.”

4. Similarity
There were many notes mentioning a similarity between their own response and the model

response, such as “The native speaker response was almost the same as mine.”

5. Other
There were some comments which do not fall into any of the four categories above.
“I have noticed that I don't use the auxiliary verb ‘would’ for conversation.”

“T thought the native speaker response is simple.”

In the first example, the participant paid attention to a grammatical aspect. In the second

example, the participant mentioned simplicity.

Results and Discussion

Research question: Does a noticing-the-gap activity affect learners’ production of pragmatic
routines in speech act realization?
1. What do learners notice when comparing their own speech act performance and that of native

speakers?

Table 2 presents the frequencies and proportions of each category. Twelve participants

wrote comments for 16 scenarios, and there were 204 comments in total. Some comments
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included more than one feature, such as lexis and content; as a result, 279 features were found in
total. As Table 2 shows, Lexis is the highest-frequency category (43.4%), showing that learners
pay most attention to what words or phrases should be used for performing a speech act in a
specific context. The second most frequent category is Content/Sequence (21.5%). The features
in this category are related to what content to say in what order. The third most frequently
occurring category is Politeness/Directness (14.3%). In this category, participants’ awareness was
directed to politeness/directness, or in other words, more metapragmatic aspects. The fourth
category is Similarity (13.6%), in which the participants found their response and native speaker
response were similar. The last category is Other (7.2%). Some participants paid attention to
grammatical aspects of the expressions. Others were aware that native speaker responses were

simpler than they had expected.

Table 2

Frequencies and proportions of features mentioned in metanotes
Category Number Proportion (%)
Lexis 121 434
Content/Sequence 60 215
Politeness/Directness 40 14.3
Similarity 38 136
Other 20 7.2
Total 279 100.0

These results suggest that when learners compare their own production and the native
speaker models, they are most likely to pay attention to lexis; in other words, what words or
phrases are used to perform a particular speech act. Learners’ tendency to pay attention to
lexis has also been reported by studies in fields other than pragmatics. For example, Hanaoka
(2006, 2007) investigated learners’ noticing by having them take notes while comparing their own
writing and native speaker models, and he reported that 92% of learners’ comments were related
to lexis. Williams (2001) states that ‘learners focus, above all things, on words’ (p. 338).

In the current study, learners also paid attention to Content/Sequence: what to say in
what order. For example, some participants noticed that the order is different between their
performance and the native speaker models, as mentioned above. Others noticed that the native
speaker model talked about repayment when he thanked a friend for lending him money.

Furthermore, many participants were aware of Politeness/Directness. This means they paid
attention to metapragmatic aspects. These kinds of awareness seem to be important for learners’

pragmatic development.
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2. Does learners’ production of pragmatic routines change right after conducting a noticing-the gap
activity? Is the change in learners’ production of pragmatic routines maintained one month after

conducting a noticing-the-gap activity?

The participants’ production changes through the three stages (ie. pre-test, post-test, and
delayed-post-test) were examined for each of the target pragmatic routines. There were 17
pragmatic routines for 12 participants; therefore, 204 cases were examined in total. As a result,
the changes were categorized into six patterns: P-P-P, N-P-P, N-P-N, N-N-P, N-N-N, and Other. P

represents “produced” and N represents “not produced.” Table 3 presents the frequency of each

category.
Table 3
Frequencies of production change patterns

Pattern Number Proportion
Pre-test Post-test Delayed-post-test
P P P 31 15.2%
N P P 32 15.7%
N P N 14 6.9%
N N P 15 74%
N N N 100 49.0%
Others 12 59%
Total 204 100.0%

The first category is P-P-P. In this category, the participants produced the target pragmatic
routines through the three stages. The second category is N-P-P. In this category, the target
pragmatic routine was not produced at the pre-test but produced at both the post- and delayed-
post-tests. In the third category, N-P-N, the participants did not produce the targeted pragmatic
routine at the pre-test, then produced it at the post-test, but did not produce it at the delayed-
post-test. N-N-P is the fourth category, where the participants did not produce the target
pragmatic routine at either the pre-test or the post-test; however, they produced it at the
delayed-post-test. The fifth category is N-N-N. In this category, the participants never produced
the target pragmatic routine. The last category is Other. There were some irregular cases such
as P-N-N, P-P-N, and P-N-P. The participants produced the target pragmatic routine at the pre-
test; however, for some reason, they did not produce it at the post-test and/or the delayed-post-
test.

Table 3 shows the frequencies and proportions of each category. N-P-P, N-P-N, and N-N-P are
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the categories where the noticing activity could have led to production of the target pragmatic
routine. The total number of these three categories was 61 in total (32+14+15), and it was 29.9%
of the total cases. This result may suggest that the noticing-the-gap activity had positive effects
on the participants’ production of pragmatic routines to some degree.

At the post-test stage, the target pragmatic routines were newly produced in 46 cases
(32+14). This production can be considered as the effects of the noticing activity. In 32 cases out
of the 46 (69.6%) the target pragmatic routines were produced again at the delayed-post-test.
This probably means the effect was maintained until one month later. In the rest of the cases (ie.,
in 14 cases), the target pragmatic routines were not produced at the delayed-post-test. In other
words, the effect was lost within one month. However, interestingly, there were 15 cases where
the target pragmatic routines were produced for the first time at the delayed-post-test. This
may mean that the effects of the noticing activity may emerge sometime later, not immediately.
On the other hand, there were 9 cases where the target pragmatic routines were produced at
the pre-test, but not produced at the post-test and/or the delayed-post-test. This suggests that
the noticing activity may have had some negative effects on the participants’ production. The
information given by the noticing activity may have confused them. Finally, the frequency of
N-N-N was 100, and it was 49.0% of the whole. No effects were found in nearly half of the total
cases. This would suggest that demonstrating the native speaker model responses to learners
and making them aware of the gap between their production and the models are often not
enough to enable them to incorporate newly learned pragmatic routines into their speech act

realization.

Table 4 demonstrates production changes of each pragmatic routine. Some pragmatic
routines were produced by more than a half of the participants in the pre-test. In other words,

they had been acquired before this research. They include:

“Canl -
“Could you "
“Thank you so much”

“I (really) appreciate --+"

These are very common expressions that are used every day in English-speaking countries.
Considering the fact that ten of the twelve participants have experience of living in English

speaking countries, it is no wonder that these pragmatic routines were used at the pre-test.
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Table 4
Production changes of each pragmatic routine

Produced at Newly produced at post/delayed-post Never

Pre-test tests produced
(NPP NPN __ NNP) Total

Do you have - 0 O 2 1) 3 9
What time is it? 0 ® 1 2) 8 4
Canl - 9 (1 1 1) 3 0
Would you mind - 1 O 1 1) 2 9
Could you - 7 (2 2 1) 5 0

I was wondering if - 0 O 0 3) 3 9
no thanks 3 O 0 0) 0 9
I'm saving - 0 1 1 2) 4 8
is not (really) my thing 0 3 0 1) 4 8
no thank you 5 5 0 1) 6 1
I'm busy 2 4 0 0) 4 6

I can't make it 0 o 1 0) 1 11
Thank you so much 7 (1 2 0) 3 2
Il pay you back 2 3 0 0) 3 7
You didn't have to 0 6 1 2) 3 4

I (really) appreciate - 7 O 1 0) 1 4
That would be great 0 (2 0 1) 3 9
Total 43 (32 14 15) 61 100

Some pragmatic routines were newly produced at the post and/or delayed-post-test stages
by half or more participants. In other words, these pragmatic routines were produced due to the

effect of the noticing-the-gap activity.

“What time is it?”
“No thank you”
“You didn't have to”

“What time is it?” seems to be a basic expression everyone knows; however, in Japan
students learn this expression as “What time is it now?” at school. Many students noticed that
the native speaker model response does not include “now,” and they incorporated what they

noticed into their response in the post- and/or delayed-post tests.
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Although “no thank you” is a very common pragmatic routine that every student knows,
only five students produced it in the pre-test. Some may have thought that this expression might
be too casual to use for refusing coffee offered by a teacher. Some participants wrote, “The native
speaker response is very simple,” in their metanotes. It seems that once they noticed that this
pragmatic routine works in this kind of situation, they easily incorporated it into their response.

No one produced “you didn't have to” or even mentioned a lack of necessity at the pre-test.
Surprisingly, however, eight produced this pragmatic routine at the post-test.l Almost everyone
(except one) directly mentioned this pragmatic routine in their metanotes. It seems that this
pragmatic routine was new information for them in terms of content and form and had a strong
impact on them. Thus, they seemed to be encouraged to incorporate this pragmatic routine into
their response.

Finally, the rest of the pragmatic routines were not used by half or more of the participants

either at the post-test or the delayed-post-test stages. They are:

Do you have -

Would you mind -+

I was wondering if -

No thanks

I'm saving -

.. .1s not (really) my thing
I'm busy

I can’t make it

I'll pay you back

That would be great

There seem to be several factors which impeded the participants from incorporating these
pragmatic routines into their responses in the post- and delayed-post-tests. The first factor is
syntactic complexity of these pragmatic routines. Several students wrote about the difficulty
of using the auxiliary verb “would” in their metanotes. In fact, as there is no subjunctive mode
in Japanese, it is difficult for Japanese learners to use it, especially for speaking. They know
it because they learn it at school; however, they do not have much opportunity to use it in
everyday communication. Thus, the participants tended to avoid the pragmatic routines which
include “would” or the subjunctive mode, such as “Would you mind ---,” “I was wondering if you
could---,” and “That would be great.”

The second factor is dependence on the familiar expressions. Even if the pragmatic routines
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shown in the native speaker response are not difficult, learners prefer to continue using their
familiar expressions rather than to incorporate the newly learned pragmatic routines into their

responses. For example, “Can I (borrow a pen?)” is a more familiar expression for participants

than “Do you have (a pen I can borrow)?”. Table 5 demonstrates other examples.

Table 5
Expressions preferred by participants

Native speaker model responses Expressions preferred by participants
“Do you have " “Can 1 -7
“No thanks” “No thank you”
“I'm busy” “I have a plan” “I'm not available”
“T'll pay you back” “Tll return” “Tl give it back to you”
“‘I'm saving " ‘I'm keeping "

The final factor is unfamiliarity of the target pragmatic routines. Most of the students were
not familiar with the pragmatic routine “I can't make it,” and even though this expression is

grammatically easy, most of them did not try to use it either in the post- or delayed-post tests.

3. Is what learners wrote in their metanotes incorporated into their production of pragmatic

routines?

When the features in the participants’ metanotes were further examined, there were 93
cases where the noticing about the target pragmatic routines was directly verbalized, such
as “I knew the expression I was wondering if, but I couldn't use it.” I examined whether the
direct verbalization of the noticing about the target pragmatic routines was reflected in their

production in the post- and/or delayed-post tests.

Table 6
Number of incorporated cases
Total Incorporated Incorporated Incorporated Produced Never
number at post- and  only at post- at delayed- at pre-test produced
delayed-post- test post-test (P-P-P/P-N- (N-N-N)
tests (N-P-N) (N-N-P) P/P-P-N))
(N-P-P)
Directly 93 18 7 9 7 52
verbalized
Not directly 111 14 7 6 48 36
verbalized

Total 204 32 14 15 55 88
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As demonstrated in Table 6, in 25 cases (18+7), in the post-test, the participants newly
produced the pragmatic routines which they directly mentioned in their metanotes. In 18 cases,
they produced the pragmatic routines again in the delayed-post-test, but they did not use them
in the delayed-post-test in 7 cases. However, there were 9 cases where they incorporated what
they directly mentioned into their production for the first time in the delayed-post-test. In total,
there were 34 cases (18+7+9) where the verbalization of the noticing led to the production of the
target pragmatic routines. In 52 cases, the participants never produced the targeted pragmatic
routines even though they directly verbalized the noticing about the target pragmatic routines.

On the other hand, there were 27 cases (14+7+6) in total where the participants newly
produced the targeted pragmatic routines in the post- and/or the delayed-post-tests, even though
they were not directly mentioned in their metanotes. They produced the target pragmatic
routines in the post-test in 21 cases, produced them again in the delayed-post-test in 14 cases, and
did not maintain them in 7 cases. In 6 cases, they produced the target pragmatic routines for the
first time in the delayed-post-test. The numbers of the incorporated target pragmatic routines
were compared between the cases where the noticing was verbalized (34) and the cases where
the noticing was not verbalized (27) by using a chi-square test. The result showed that there
was only a marginally significant difference (¥*=3.614, df=1, p=.057). These results may suggest
that verbalization of noticing is not necessarily a critical factor for the production of the target
pragmatic routines. It is also possible that learners do not necessarily verbalize everything they

notice.

Conclusions

The results of this study suggest that a noticing-the-gap activity promotes learners’
development of pragmatic routines to some degree. In about 30% of the total cases, the
participants newly produced the target pragmatic routines in the post- and/or the delayed-post-
tests. Although this percentage may not seem to be high, considering the time spent on this
activity (e, less than one hour), the effectiveness of this activity is worth mentioning. In fact, in
Osuka’s study (2017a), none of the participants produced “I was wondering if”, “I'm saving”, “is
not (really) my thing”, “T'll pay you back”, and “You didn't have to” after a 4-month sojourn in the
target community. In the current study, three or four participants produced these routines in
the post- and/or the delayed-post-tests. This result could indicate the importance of awareness
and explicitness in acquiring pragmatic routines.

On the other hand, in about 50% of the total cases, the target pragmatic routines were
never produced. Avoidance of syntactically difficult expressions and dependence on familiar

expressions could be the main reasons why the participants never used these routines. In order
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to help learners to acquire pragmatic routines which are syntactically difficult or unfamiliar to
them, additional instruction, such as metapragmatic explanation and production practice, would
be necessary.

There were many cases in which learners newly produced the target routine without
mentioning it in their metanotes. This result suggests that learners do not always verbalize
what they notice even if they are asked to do so. On the other hand, there were also not a few
cases in which the learners directly mentioned the target routine in their metanotes but did not
incorporate it into their production in the post- and/or the delayed-post-tests. Although these
results may raise a question about the effectiveness of verbalization of noticing in developing
pragmatic routines, further examination would be necessary to confirm it. In future research,
a comparison between a group that verbalize the noticing and a group that does not will be
conducted.

There were some limitations in this research, including the small number of participants
and the rather short interval between the post-test and the delayed-post-test. Despite these
limitations, this study contributes to highlighting the effectiveness of a noticing-the-gap activity
for development of pragmatic routines. Based on the results of this research, in future research,
the effectiveness of verbalization of noticing will be further examined, and the effects of more

comprehensive pragmatic instruction will be investigated.

Note
1 I counted the responses which used “don’t” instead of “didn't” while I excluded the responses

which used “You don’t need to do it.”
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Appendix A
MET scenario scripts
1. You are attending a class at university. You want to take notes but you left your pen case at
home. One of your friends is sitting next to you, and might have an extra pen.

You say:

2. You are talking with your friend before a class. You want to check if you have to leave soon,
but you realize you don't have your watch with you. You ask your friend for the time.

You say:

3. You missed an important class yesterday. You want to ask your friend to let you copy her
lecture notes.

You say:

4. You are attending a class. It is a sunny day and the classroom is very hot because the air
conditioner is off. You want to ask the professor, who is standing near the air conditioner
switch, to turn on the air conditioner.

You say:

5. You are attending a class. It's a big classroom but the professor is not using a microphone. You
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have difficulty hearing the professor’s lecture. You want to ask the professor to speak louder.

You raise your hand and say:

6. You are going to apply for a study-abroad program. You want to ask a professor to write a
recommendation letter for you. You talk to the teacher after class.

You say:

7. You are talking with your American friend during the break. She offers a snack to you, but
you don't want to eat it now.
The American friend says: Do you want some?

You say:

8. Your politics class is going to start very soon. You are sitting in a classroom and you want to
keep a seat next to you for your friend. Then a student approaches you and asks you if he can
have a seat next to you.

The student says: Can I sit here?

You say:

9. You are talking with your American friend after class. Then she talks about a drama group
which she belongs to, and says the group is looking for some more new members. She asks if
you are interested in joining the drama group. However, you have no interest in drama and
want to refuse it.

The American friend says: Are you interested?

You say:

10. You are in your teacher’s office to have a meeting with him. He says that he has just made
coffee and asks you if you want some. However, you don't want to drink coffee now, so you
want to refuse it.

The teacher says: Would you like a cup of coffee?

You say:

11. Your seminar class has just finished. You are on your way out, when your teacher approaches
you. She asks you if you can help a school event in August. However, you are not available
that day. So you have to refuse.

The teacher says: The university has an annual visit day on August 24th. We need some
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students who can help us with campus tours. Would you be interested in helping with that?

You say:

12. At the end of a seminar class, your seminar teacher invites all the seminar students to a
barbecue party on July 4th at her house. However, you are not available that day. After the
seminar, you talk to the teacher.

The teacher says: I'm going to have a barbecue party at my house on July 4th. Everyone in
this seminar is welcome.

You say:

13. You are in the school cafeteria with your American friend. You want to buy a coffee; however,
you realize that you don't have your wallet with you. When you say you forgot your wallet,
your friend offers to lend you money.

The American friend says: I can cover you.

You say:

14. The summer vacation has just finished. You and your American friend are talking at a school
cafeteria. She brings you a souvenir from her oversea travel.
The American friend says: This is for you.

You say:

15. You asked your teacher to write a recommendation letter so you can apply for a study-abroad
program, although you knew she was very busy. Now the teacher has finished writing it. After
the seminar, she comes up to you.

The teacher says: Here is the recommendation letter for you.

You say:

16. You need a book for your research assignment. However, you cannot find the book either in
the library or in the book store. When you talk about it to your teacher, he says, “I have that
book. I can lend it to you.”

You say:
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Appendix B
Native speaker model responses
The target pragmatic routines are underlined.
1. Do you have a pen I can borrow?
2. What time is it?
3. I missed the class yesterday. Can I copy your notes?
4. Excuse me, Professor. Could you speak a little louder?
5. Excuse me. It's really hot in here. Would you mind turning on the air conditioner?

6. I'm applying to study abroad, and I was wondering if you could write me a

7. Oh, no thanks. I'm not hungry.
8. Sorry, I'm saving this seat for a friend.

9. Sorry, drama is not really my thing.

10. Oh, no thank you.
11. Oh, I would love to help. But I'm busy that day. Sorry.
12. I'm sorry I can't make it. I already have plans.

13. Thank you so much. I'll pay you back as soon as I can.

14. Oh, thank you so much! You didn't have to.

15. Thank you so much. I really appreciate your help.

16. That would be great. Thank you.
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Propositional Idea Density of a Japanese Text and its

English Translation in a Parallel Corpus

OY A, Masanori

Abstract

This study explores the possibility of using propositional idea density (PID) as an index to
numerically determine the differences in expressions between two languages. I define PID,
summarize the previous research, and argue for the relevance of PID in parallel-corpus research.
I evaluate two contradicting claims about the differences in expressions between English and
Japanese—whether Japanese prefers verbal expressions and English prefers nominal ones, or
vice versa. To address this issue, I calculate the PIDs for Japanese original sentences and their
English translations in a Japanese-English parallel corpus. No statistically significant difference
has been found between the PIDs across Japanese sentences and their English translations.
The result supports the claim that there is no preference for nominal or verbal expression in
Japanese and suggests the necessity for further research of PIDs in more diverse multi-lingual

data.

Key words: Propositional idea density, English-Japanese parallel corpus, nominal expressions,

verbal expressions

1. Introduction to propositional idea density (PID)

In psycholinguistics, a proposition is the basic unit of text comprehension and text memory.
Propositional idea density (PID) is a numerical value obtained by a simple method of dividing the
number of propositions in a text by the number of words in the same text (Kintsch and Keenan
1973; Kintsch 1974). Propositions in this context are verbs, adjectives, adverbs, prepositions,
and conjunctions (Snowdon et al. 1996). Based on this definition, PID can be interpreted as
the negative ratio of nouns in each text. That is, higher PIDs in texts indicate higher ratios of

verbs, adjectives, adverbs, prepositions, and conjunctions in these texts, while a lower ratio of
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nouns in them. Therefore, PIDs can be used as an index to show a preference for propositional
expressions (or verbal expressions in this study) or non-propositional expressions (or nominal
expressions in this study) in a language. This property of PID is applied to this parallel-corpus
study.

2. Previous research on PID

PID has been used in different research fields of psycholinguistics, such as the prediction
of mental diseases, correlation of PID and other variables of language learners, and text
comprehension by language learners. Research results show that when the PID of the language
production data of a subject is low, the subject will likely develop dementia or Alzheimer’s
disease in the future. Snowdon et al. (1996) conducted a longitudinal PID study on nuns and found
that those who wrote texts with low PID in their youth were more likely to develop Alzheimer’s
disease 50 years later.

Lopes and Pinto (2022) assessed the writing of advanced learners of Portuguese using PID.
Learners with good reading habits wrote documents with high PID, and the results showed that
the accuracy and richness of vocabulary used were correlated with PID.

Studies have reported that texts with low PIDs are easier to understand (Miller and Kintsch
1980; Kintsch 1998). Lunn et al. (2022) investigated the comprehension of English learners who
listened to two lectures with different PIDs. When a group of English second language learners
and a group of English first language learners listened to a lecture with a low PID and a lecture
with a high PID, both groups showed a higher degree of comprehension in the lecture with a
low PID than in a lecture with a high PID. However, the results show that the difference in
comprehension among English second language learners was greater than that among English
first language users. Oya et al. (2022) measured the PID of English texts in Japanese junior high
school English textbooks. The PID of English textbooks increased as the grade progressed from
the 1st year of junior high school to the 3rd year of junior high school.

3. Differences in PID across different languages: Parallel-corpus research
3.1 Background

No research has been conducted on the differences in PID between texts in different
languages with the same content. When the PIDs of two languages in multilingual parallel
translation data are statistically significantly different, this can be interpreted as the difference
in the number of propositions when expressing the same topic across these languages. In other
words, the difference can be interpreted as the difference in the number of verbal expressions

across languages. For example, when we compare the PID of a text in language A with the
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PID of the text obtained by translating that text into language B, and the PID of the text is
statistically significantly higher in language A than in language B, we can conclude that the same
content is expressed in language A with more propositions and fewer nouns than in language B,

hence language A prefers verbal expressions.

3.2 Contradicting assumptions

A PID comparison using Japanese-English bilingual corpus data will verify some assertions
related to preferences of expression of English and Japanese. Some claim that Japanese prefers
verbal expressions and English prefers nominal expressions (Toyama 1973, among others). In
this study, this claim is termed JP-verbal. For example, Toyama (1973) argues that one can
divide the principles of sentence construction into nominal and verbal constructions. Nominal
constructions center on nouns, and this is dominant in European languages. In contrast, verbal
construction is dominant in Japanese languages. Toyama (1973) gives us the following pair of

Japanese sentences:

4]
a. ZOMBEORREIMEO MBI ERT 5
kono jijitsu no ninshiki ga mondai no kaiketsu ni kouken suru

“Recognition of this issue will contribute to the solution of this problem.”

b, 2N HO P IULTHIEIL T - SRR LT %5
kore ga wakareba mondai wa zutto kaiketsu shiyasuku naru

“If we recognize this, the problem will become much easier to solve.”

Sentence (1a) above is a nominal construction, while sentence (1b) is a verbal construction,
and Toyama (1973) claims that the Japanese language prefers verbal constructions as illustrated
in (1b).

If this assertion is correct, we can expect that a Japanese text has a higher PID than its
English translation. In other words, a Japanese text has a larger number of verbs (or propositions)
than its English translation if the Japanese language prefers verbal expressions and English
prefers nominal ones.

However, some other scholars claim that Japanese prefers static expressions and English
prefers active ones (Ikegami 1981, among others). In this study, this claim is termed EN-verbal.
For example, Ikegami (1981) gives us the following pair of Japanese and English sentences which

share the same meaning (sentence (2b) is translated from the Japanese sentence into the English
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one by the researcher of this study):

()

a. First prize went to John. (=(161a) in Ikegami (1981), p.281)

b. —ZFEIIKEED L D L 7 - 72 (=(161b) in Ikegami (1981), p.281)
ittoushou wa Taro no mono to natta

“First prize has become Taro’s property.”

Sentence (2a) above focuses on the change of location of the thing called “first prize,” which
describes the event as an action of the subject, while sentence (2b) focuses on the change of state
of the thing, more precisely, the change of possessor. Ikegami (1981) argues that English prefers
describing an event as an action, while Japanese prefers to describe the same event as a change
of state.

If this assertion is correct, we can expect that a Japanese text will have a lower PID than
its English translation—more static expressions focusing on nouns and fewer verbs. In addition
to this, we can expect that the English translation will be characterized by active expressions,
expressed by verbs.

Based on these considerations, I attempt to answer the following question: Is the PID of a
Japanese text higher than that of an English text in an English-Japanese parallel corpus?

If the answer is positive, then the data support the /P-verbal claim. If the answer is negative
and the PID of the English text is higher than that of Japanese, then the data support the EFN-
verbal claim. If there is no difference between the PID of the Japanese and English texts in the

data, then the data does not support the /P-verbal or the En-verbal claims.

3.3 Data

The parallel corpus used in this study is the /BM Parallel Corpus (henceforth /BMPC)
(Oya 2022), a Japanese-English parallel corpus of Nobel Prize winner Yasunari Kawabata's
speech, “Japan, the Beautiful and Myself (henceforth /BM)" and the English translation by E.
Seidensticker. For the detail of JBMPC, please refer to Oya (2022).

3.4 Procedure

The PID of English sentences in JBMPC is calculated by CPIDR (Brown et al. 2008), an
application developed for calculating the PID of input English texts. Since CPIDR was developed
for English, it cannot calculate the PID of Japanese sentences. Therefore, I calculated the PID

of Japanese sentences manually. Next, all the words in the Japanese sentences are categorized



Propositional Idea Density of a Japanese Text and its English Translation in a Parallel Corpus 101

into either propositions or non-propositions, based on the rules proposed by Shibata et al. (2018).
The number of propositions are divided by the number of all the words in Japanese sentences in

JBMPC.

3.5 Results
Table 1. summarizes the numbers of propositions and non-propositions in the Japanese
original sentences and their English translations in JBMPC:
Table 1

The number of propositions and non-propositions in Japanese original
sentences (JP) and their English translations (EN) in JBMPC

Propositions  Non-Propositions All
JP 1410 1600 3010
EN 2309 2447 4756

The PID of JP is 0.468, while the PID of EN is 0.485. Fisher's exact test indicates that there
is no statistically significant difference between them (.10 < p).

The result contradicts the claim that Japanese prefers verbal expressions and English
prefers nominal expressions. There is no such preference between Japanese and English, as far
as the Japanese sentences and their English translation in JBMPC are concerned. Rather, the
fact that PID is higher in English than in Japanese may indicate that it is English that prefers

verbal expressions, yet we cannot conclude that it is so, based on the data available from JBMPC.

4. Discussion

The similarity of Japanese and English in terms of their PIDs indicates that PID captures an
aspect of universality in natural languages—the PIDs of given languages may not diverge from
each other as far as their sentences share the same meaning, or these sentences are translated
pairs, regardless of their grammatical or syntactic differences. This insight is promising and
should be investigated from more diverse perspectives and with richer diversity of linguistic
data.

Based on these findings, we need to proceed with the following research questions: (1) In
which situations we can find no gaps or wider gaps in terms of PIDs between Japanese and
English? and (2) Can similar results be found in other parallel-corpus data—between English and
Japanese and between other pairs of languages?

Question (1) can be answered by examining the PID of each sentence pair—the Japanese

original and the English translation in JBMPC. For example, Japanese sentences which contain «
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nominal predicate (a predicate ending with a noun, followed by an auxiliary -da, -dearu, or -desu)
will be translated into English sentences that contain be or other verbs. Examination of the
Japanese-English pairs in JBMPC will illuminate the differences in their preference for verbal or
nominal expressions. This information will enable us to avoid overgeneralizations, for example,
Japanese prefers verbal and English nominal expressions or vice versa. Further, we will be able
to explicate instances where Japanese prefers nominal expressions more than English.
Question (2) can be answered by employing a multi-lingual parallel corpus, such as Parallel
Universal Dependency (PUD) (Zeman et al. 2020). We should calculate the PIDs of the sentences
from many languages which share the same meaning. However, the challenge will be to implement
an automatic calculation of PIDs of multi-lingual parallel texts, which is still not available. CPIDR,
which is the only application for the calculation of PID, takes English texts only as its input. It
was a time-consuming process to enumerate the number of propositions in the Japanese original
sentences in JBMPC, and it is virtually impossible to do so with a high number of sentences in
a large-scale corpus. Therefore, we need to implement a multi-lingual application for calculating
the PIDs of different languages, so that we can deepen our understanding of the universality of

natural languages in terms of PID.

Conclusion

In this study, I explored the possibility of using PID as an index to numerically determine
the differences in expressions between two languages. I defined propositional idea density (PID),
outlined the previous research, and presented arguments for its relevance in parallel-corpus
research. After outlining the contradicting claims about English and Japanese and whether each
is characterized by nominal or verbal expressions, I calculated the PIDs of Japanese original
sentences and their English translations in a Japanese-English parallel corpus; it is found that
there is no statistically significant difference between the PIDs across Japanese sentences and
their English translations. This suggests that there is no preference toward nominal or verbal
expression in Japanese and highlights the necessity for further research, using diverse multi-

lingual data, to develop a deeper understanding of PID.
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Establishing Student-Centred Communicative

Learning in EFL Classes

PIPE, Jason

Abstract

Providing a smoother transition from the pedagogic norms of teacher-centered learning at high
school to student-centred learning at university, students are generally introduced to courses that
are designed to build skills in verbal communication. The main material used would seem to be
the coursebook as this enables students to deepen their understanding of a variety of topics while
engaging them in paired and group discussion. While a structured component of EFL classes,
this resource may not encourage sufficient student-centred learning. To determine whether an
environment more conducive to student-centred learning could be established, a group of high-
intermediate first year students (n=19) were introduced to two additional components: speaking
log conferences and flipgrid tasks. Through a post-study survey, individual journals and analysis
of recordings, the thoughts and opinions about how each participant benefited from their first
year course In spoken communication were closely examined. It came to light that students
preferred and seemed to benefit from more autonomy and independent learning as a result of
the additional tasks. In fact, students seemed to appreciate opportunities to initiate activities.
From this qualitative research, therefore, it is important for the teacher to recognize the learners
needs and look further at approaches that enable students to drive forward their own ideas and

experiences.

Keywords: motivation, student-centred learning, autonomy

1. Introduction

Gaining an understanding of what students believe about learning can have a significant
impact on teaching in the language classroom (Bollen & Faherty, 2016). This is particularly
true in a student-centred learning context where students are expected to take a greater role

in their own learning. Beliefs underlie the actions that students take in the classroom and can
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influence both the learning process and student outcomes (Ellis, 2008). Without knowledge of
students’ beliefs, teachers may misunderstand the needs of their students and make unwarranted
assumptions regarding student needs and experiences, which can impede instruction (Harper
& de Jong, 2004). Teachers may also develop a mismatch of beliefs which could hinder the
opportunity for students to learn (Ellis, 2008). And even though there seems to be attention
towards courses that encourage greater autonomy ie. the ability to take charge in their own
person learning (Bashir, 2014; Begum, 2019; Inozu, 2010; Nunan, 2000; Van Lier, 1996), this may
not always be suitable in a Japanese environment. Although students may express support for a
communicative learning style that emphasises the social use of language (e.g., speaking in class,
watching native speakers in films or TV), they may still prefer such classes to be conducted
in a teacher-centred manner, where the teacher is fully in charge of the class and directs
student learning (Bollen & Faherty, 2016; Hayashi & Cherry, 2004; Yonesaka & Tanaka, 2013).
Furthermore, despite Japanese students expressing a strong preference for learning English
through speaking, they seem less supportive in such learning by talking with their friends or in
pairs (Kirchmeyer & Xethakis, 2021). Such attitudes may have resulted from cultural factors and
high school educational experiences which may inhibit a more authentic approach to acquiring a
second language at university. It is, therefore, important to be aware of actual Japanese learner
beliefs in their English communication classes. For the instructor to become more effective in
the EFL classroom, there needs to be greater awareness of the realities that Japanese students
face in second language acquisition and how to gauge their expectations better.

It is also important to add that student language learning beliefs do not usually remain static
but can develop and change over time (Ellis, 2008; Yonesaka & Tanaka, 2013). As their beliefs
are swayed by new classroom experiences from high school to university, students will begin
to notice differences in learning environments, teaching methods and course expectations. This
may differ greatly from what they have previously experienced and thus expectations from the
students may also change as a result to match these altering expectations set by the teacher.
Ultimately though, students would obviously prefer the dynamics of their class to reflect their
needs but with the right balance of student-centred learning activities facilitated by the teacher,
EFL courses could become more in-tune with students’ expectations and provide the path for
maximum engagement in their communication tasks.

To learn further about whether these factors affected student autonomy in the classroom, a
group (n=19) of high-intermediate students were provided a selection of student-centred learning
activities in an effort to move away from the expected pedagogic norms at teacher-centred
high school learning and the Japanese cultural norm of collectivism. These activities included

the introduction of (1) speaking log conferences (SLC) and (2) flipgrid tasks (FGT) as well as the
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compulsory (3) coursebook: Pathways 3: Listening, Speaking and Critical Thinking (2" Ed.)
(Chase & Lee, 2018).

To qualitatively analyse which strands in the class activities actually benefited students,
this paper first addressed possible concerns that affected student acquiring English as a second
language, namely cultural factors and high school learning pedagogy. This was then followed by
a look at motivation, student-centredness and learner autonomy as a means of understanding the
actual pedagogic needs of the students. Next, attention was directed towards the actual resources
available that could be easily introduced into the classroom. This entailed a closer look at the
more passive nature of the textbook, and the potentially more active aspects of SLC and FGT in
order to determine student attitude towards these pedagogical tools. By examining closely their
attitude to learning English, it was believed that students would express a preference for a more

student-centred approach as a result of the more autonomous nature of SLC and FGT.

2. Literature Review

2.1 Educational Factors Affecting Performance in the EFL Classroom

Students may be heavily influenced by their high school English educational system.
Unfortunately, there is still a prioritizing on second language learning which concentrates
primarily on university entrance exam requirements (Butler & Iino, 2005; Tukahara, 2002). It has
been clearly documented the inept pedagogical and methodological approach to second language
acquisition (Nishino & Watanabe, 2008; Tahira, 2012) but this incredulously prioritization of
traditional yakudoko translation methods of vocabulary and grammar (Falout, et al., 2009; Kikuchi,
2009; Kikuchi & Browne, 2009; Tsuda & Nakata, 2013) in preparation for the university entrance
examinations still remains (Butler, 2015; Lofsgaard, 2015; Steele & Zhang, 2016, Tahira, 2012).
It has resulted in the level of conversational fluency by Japanese students when conversing in
English to remain limited as their English language learning experience has been heavily skewed
towards developing receptive (i.e., listening and reading) and test-taking skills in classes that favor
a more traditional, teacher-centered instructional style. With insufficient attention being placed on
communicational fluency in the high school classroom, students might be overwhelmed in their
university classes with concerns as to their ability to apply vocabulary and grammar accurately
to maintain effective paired conversation. While it is acknowledged that communication is not
based simply on syntactic accuracy (Poonpon, 2017) but in the process that results in meaningful
interaction (Brown, 2007), students may be significantly affected by traditional teacher-centred
approaches taught at high school. Such learning habits could, therefore, challenge their level of
involvement in speaking English (Hasan, 2014; Larasati, 2018).
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2.2 Cultural Factors Affecting Performance in the EFL Classroom

Although it was assumed that students would become accustomed to the expectations of
English communication classes, undoubtedly, there would also be certain cultural factors that
could also affect the level of engagement by Japanese students in their English conversations.
While students were sufficiently proficient in expressing their ideas in English, it was also thought
that they may not feel obligated to talk in any depth unless they needed to transfer specific
information (Hofstede et al, 2010) as conveying personal matters and individual opinions might
remain awkward in discussions with their peers (Kirchmeyer & Xethakis, 2021; Ting-Toomey &
Chung, 2005). Students may also have felt less compelled to participate verbally in communicative
tasks due to misunderstandings on the differing level of expectations of explicitness (Matsumoto,
2015) and that maintaining harmonious relationships within the class would be perceived as
being of greater importance (Nisbett & Masuda, 2007). It was noted that students elect for
communication that focus on “group-mindedness, consensual decision-making and formalized
speechmaking and listener responsibility” (Anderson, 1993:104). Finally, students may have
higher expectations of what they should say (Banks, 2016) and, therefore, may remain silent
because they feel afraid of: losing face and making mistakes in front of others (Anderson,1993;
Brown, 2004; Kawamura et al, 2006), or standing out from others through speaking out and
showing off their abilities (Brown, 2004), or falling short of other’s expectations (Kanagawa et al.,
2001). As a result, a main concern was that students would feel inhibited to participate fully in
paired/group discussions for a variety of cultural factors mentioned above. This would affect the
quality of spoken output and so pedagogical measures needed to be put in place to encourage

students to come out of their cultural comfort zone.

2.3 Motivational Theory

When considering the above factors, student passivity is a recognized issue among L2
researchers in Japanese universities (Doe, 2014). Students need to be willing to engage in L2
communication, motivated for language learning, and prepared to take opportunities to converse
with others (Macintyre & Charos, 1996). It is of particular concern in contexts where language
courses are compulsory (Kirchmeyer & Xethakis, 2021). At the heart of the matter is confidence.
A strong and direct influence of confidence can lead to a greater willingness to communicate
which can be affected by factors including gender, personality, and L1 communication tendencies
(Yashima, 2002). However, by altering each student’s motivation, one can also observe a willingness
to communicate.

Knowing the psychological processes involved in L2 speech can inform the teacher as

to the best practices to engage students in their learning endeavours. Motivation in learning
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encompasses the willingness and desire to exert effort to engage in the learning process (e.g.
Ariani, 2013). Motivation can be driven or encouraged through intrinsic and extrinsic factors.
Extrinsic motivation is derived from the individual performing the task to attain some kind of
tangible or verbal reward (Cheng et al., 2011; Hayenga & Corpus, 2010; Ryan & Deci, 2000). Due to
their experience of learning English at high school in preparation for the university examinations,
grading would appear to be the main form of motivation to stretch students in their learning by
extending their length of conversation education (Ariani, 2013; Butler & Iino, 2005; Tukahara,
2002). It was thought that students in this study would first concentrate on their performance
goal by aiming to receive favorable judgement in their competence by their perception of what
was considered as communicative acceptability from the teacher (Meisel, 1987). Both speaking log
conferences and flipgrid tasks would, therefore, be part of the evaluation as would participation
on textbook activities. Intrinsic motivation, on the other hand, refers to the individual performing
the tasks for themselves (Deci et al., 2001) and the willingness to succeed through the mastery
need of the challenge (Goodman et al, 2011). Through the right form of encouragement, it
was also believed that students would begin to recognize the importance of cultivating their
language resources as they initiate further experimental conversation in their tasks. Rather than
complacently relying on limited and safer range of language forms to seek favorable judgement
from the teacher during evaluation, students would drive for more meaningful negotiation in the
speaking tasks and naturally acquire interlanguage systems to improve their English proficiency.
As a result, it was conceived that students would engage in class activities generally because
the tasks interested and engaged them and because they wanted to earn a good grade or seek
positive interaction and support from their teacher or peers (Goodman et al, 2011). As a result,

students in this paper would be both intrinsically and extrinsically motivated.

2.4 Student-centred learning

As a consequence, to redirect students to focus on their communicative abilities in another
language, it was essential to provide a platform for them to acquire a second language that
fostered learning and not become impeded by cultural factors or high school pedagogy. There
needed to be established an environment which enables a comfortable, low-threatening learning
environment to encourage a more natural acquisition of a second language (Larasati, 2018).
Afterall, successful engagement in communication ultimately resided in the student being able
to converse in the targeted language (Nunan, 1991). For this to occur, the EFL course design
needed to be in alignment with student needs, abilities, interests, and learning styles (Baldauf &
Moni, 2006) and provide them the opportunity to learn independently from others. This would

involve a move away from teacher-centred learning as this could lead to poor development of
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language performance (Amiri & Saberi, 2017; Alrabai, 2016; Mermelstein, 2015) and the main
cause of poor language achievement (Hassan et al.,, 2021; Rajab, 2013; Mohammed, 2015). Students
needed to become less passive recipients of knowledge. Classes had to focus on the construction
of knowledge by the learners themselves. Students, therefore, had to be encouraged to actively
construct knowledge through gathering and synthesizing information and integrating this
information with skills such as inquiry, communication, and critical and creative thinking (Huba
& Freed, 2000; Brown, 2008). As a result, the language teacher could not be seen as a provider
of knowledge but of opportunities from which their students could learn independently and
from one another (Bransford et al, 2002). This could be achieved through social activities like
collaboration, meaningful communication and cooperation (Lynch, 2010; Peyton et al., 2010). The
teacher’s role was to take into account the existing knowledge of students (Bransford et al.,
2000; Protheroe, 2007), to provide opportunities for students to learn, and to help those who had
difficulties in participating. Students, therefore, needed to be given more responsibility for their
own learning (Holsworth, et al, 2016). The EFL teacher had to carefully re-orientate students
to become more consciously aware of the study activities that could lead to more encouraging
performance, and to provide alternative strategies in trying to get students to find their own

solutions to improve their performance.

2.5 Student Autonomy

In an effort to further encourage student-centred learning and their motivation, students
were also asked to consider a more autonomous approach to their metacognitive learning.
Autonomous learning refers to a willingness by the learner to take charge of their own learning
(Bashir, 2014; Begum, 2019; Dam, 1995; Holec, 1979; Inozu, 2010; Little et al., 2017) in which
successful learners are ones who take their own initiatives in their learning and how to learn.
By following such an approach, it was hoped that students would not only take more initiative
in their learning activities but would also increase retention of the content, improve student
engagement and build confidence in themselves (Lemos, et al., 2014). Such a platform would
also alleviate concerns over the drawback of particular cultural factors or high school pedagogy
and instead nurture a more natural transition towards second language acquisition and lead to
a student-centred environment. In this research, students needed to be directed in how to set
goals, monitor their own learning progress and provide some form of self-evaluation.

In order to achieve this, the teacher had to direct students in the skills necessary to enable
them to become more metacognitively aware in their learning (Collins & O'Brien, 2003; Gao &
Zhang, 2011; Schraw et al,, 2006) as this was something probably not openly discussed in their

high school education. To provide more student autonomy, therefore, students were encouraged
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in a variety of ways. For example, after completing tasks from the textbook, students were
asked to set goals and reflect on their learning in group discussions. They were also encouraged
to continue their ideas beyond the tasks provided in the textbook by developing student-driven
questioning (Cotton, 1988). In the FGT, students openingly discussed in their groups through
collaborative learning in how they would complete their video tasks so that aspects such as
determining objectives, defining progression, interrelating their prior knowledge with new
information, selecting methods, and monitoring improvement (Costa, 2001; Penick et al., 1996).
Once these weekly tasks were completed, each student had to respond to another student’'s FGT
by providing video feedback which resulted in an opportunity to integrate reciprocal teaching
from the students themselves (Delmas et al, 2007; Rosenshine & Meister, 1994; Schroeder &
Scott, 2007; Schwartz & Martin, 2004). Finally, in the SLC, students were asked to complete
individual speaking logs after the student-led research and discussion conference. These logs
enabled students to make informed learning decisions about metacognitive skills to manage
learning procedures such as their learning styles, preferences, needs and goals (Benson, 2011;
Chan, 2000; Lai, 2017; Little et al., 2017). Through such varied approaches to encourage student
autonomy, it was felt that students would also be further motivated in their discussions with
their peers through such direct learning experiences (Caine, 2020) and less inhibited by cultural

and educational concerns.

3. Resources
3.1 Textbook

It is generally agreed that textbooks are the most commonly used resource in the EFL
classroom as they assist the teacher in the planning, management, and assessment of their
classes quickly, efficiently and cheaply. EFL textbooks aim at providing learners with necessary
knowledge, language skills and information about English speaking countries and preparing
them for interaction with people from foreign countries and of different cultural backgrounds
(Radic-Bojanic & Topallov, 2016). And even though EFL textbooks are gradually becoming more
pedagogically sound and culturally appropriate, effort is required by the teacher to promote
meaning, relevance, authenticity, and creativity, through a student-centered, interactive approach
to learning (Finch, 2003). However, due to simplicity and expediency, there are concerns about
placing too much reliance on this resource. These coursebooks can impose, determine, and
control language learning (Allwright, 1981) which could lead to textbook-centred learning and the
encouragement of passive learning.

It is, therefore, necessary to re-orientate students to a more natural way to acquire a second

language. Reliance in the textbook often affords little opportunity for students to engage in the
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types of active processing required to create enduring and transferable knowledge but instead
provide less stimulating or motivating activities (Caine, 2020). In fact, students can struggle to
relate to the topics in some of the units as there is little opportunity to focus on higher-order
thinking such as analysis, synthesis, and evaluation (Bonwell & Eison,1991) due to the restrictive
nature of the textbook approach (Lou & Restall, 2020). Learning is more durable and lasting
when students are cognitively engaged in the learning process (Chinn, 2011). In fact, memory and
understanding of information is greater if a learner attempts to produce or generate information
rather exclusively receiving it from an instructor or textbook (Bertsch et al, 2007; Bertsch &
Pesta, 2014). While the textbook could encourage more active and autonomous learning, it was
felt that this could be enhanced through the introduction of SLC and FGT as it was believed that

these additional student-centred components would drive greater English communication.

3.2 The speaking log conferences

The speaking log is already part of the requirements of the English speaking course.
However, to encourage further autonomy and student-centred learning, students were allowed to
decide for themselves the topics they would like to discuss with their peers in a mini-conference
and thereby encourage them to consider questions such as “how to”, “what” and “why” in
their researching endeavours (Guest, 2005). This would hopefully enable far greater flexibility
in learning as it would enable students to research independently topics they considered
interesting. This would lead to personalized learning (Johnson, 2004); more natural development
of student-centred vocabulary building (Choi & Ma, 2014), and improved responsibility in their
learning (Eiken, 2011). It would also allow the teacher to focus more on the finer and culturally
more challenging aspects of sociolinguistic interaction among peers. Finally, it would cognitively
engage students in the learning process which would have a greater impact on their learning
(Bransford et al., 2000; Chinn, 2011).

Before holding the conference, students were first asked to complete some research
and summarise their findings in some kind of research log. This preliminary activity entailed
students to not only prepare two topics based on articles they researched but to consider how
they would explain to others their thoughts on their chosen topics effectively. At the conference,
students were put into groups of 7 or 8 to discuss topics they have researched for 30 minutes.
To be successfully evaluated, students had to focus not only on their individual performance
in discussing their chosen topic but on how to effectively involve others in their discussion.
After the conference, students were then asked to complete a journal to engage students in
deeper reflection of their beliefs and values (Tanner, 2012; White & Frederiksen, 1998; Zull, 2002).

Students concentrated on looking deeper into how they participated within the actual group and
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what aspects of their communication skills they considered important to improve upon. This
self-reflection was necessary as it raised the question of how to participate better in the next

conference, and it also encouraged reflection on how others interacted more effectively.

3.3 Flipgrid Tasks

Students were also asked to make a video recording response through the online discussion
platform, Flipgrid, on a topic set by themselves or based on the textbook. It was believed that
this form of task-based language learning approach could be effective in developing students’
English speaking skills (Al-Tamimi et al., 2020; Azlan et al, 2019; Nita & Rozimela, 2019; Omar
et al, 2021) as this inquiry-based learning (Plush, 2014) provides a more creative and effective
approach to become more active and independent in their learning (Donaghy, 2015). It was
expected that FGTs would establish greater accountability as all students needed to produce
their own recordings after participating in a discussion (Hall and Buzwell, 2013) and would
provide further practice and contrast to their performance in SLC. Research has also shown
that such a platform can promote reflection, encourage equitable participation, and foster the
development of learning communities for students (Arend, 2009; Johnson, 2008; Maddix, 2012). It
can essentially give students the freedom to search and make choices about what to include in
their video responses to support their ideas (Silen & Uhlin, 2008). It can also improve problem
solving skills, decision-making, understanding and motivation (Donaghy, 2015; Tarhan & Acar-
Sesen, 2013) which would be more in line with the types of skills which are in demand in the
modern- day workplace. Students could also receive video feedback from their peers (Caine,
2020).

Using Flipgrid would appear to be quite simple to include into class activities as it is an
application that students can get access to via their computer or phone. Students in this research
were expected to make a two-minute weekly video clip followed by a video feedback response
to another student’s video. Flipgrid also provided a secure platform as the parameters of this
online software could be set up so that videos could only be viewed by participants in this class.
As students completed FGT on a weekly basis over the academic year, it was believed that they
would begin to develop more natural approaches in presenting ideas and to provide positive self-
efficacious experience to the more introverted students (Voorn and Kommers, 2013) and improve
connections between students and even the teacher (Moore, 2016; Romero-Hall & Vicentini,

2017).

4. Research Questions

Although students in this research may have had some opportunity to practice their
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English communication skills at high school, it remained unclear to what degree they had
experienced a language learning environment that focused on communicating with others in
class and, therefore, more conducive to student-centred learning. For this reason, this study
investigated each student’s experience in learning English at high school as well as their beliefs
on reorientating classes at university towards more student-centred activities, and whether such
success was as a result of the introduction of SLC and FGT. This study, therefore, attempted to

focus on the following specific research questions:

1. How do students view their EFL learning experience at high school compared to university?
2. What learning activities positively altered student perception in learning English?
3. How did students benefit from the speaking log conference?

4. How did students benefit from the Flipgrid tasks?

5. Methodology
5.1 Participant

The participants were first-year students at a private university in Tokyo (n=19). With
TOEIC scores averaging around 650, students were considered at high-intermediate ability
in their English proficiency. Students seemed motivated and appeared to enjoy their English
speaking classes which were held twice a week over two 14-week semesters. They were also
informed of the course aims in which the desired outcome was to enable them to speak fluently,

accurately, spontaneously in extended conversation on a variety of general topics.

5.2 Measurement

Student perception of their learning experience was achieved by collecting data in three
ways: through a survey, a SLC journal and FGT transcripts. In order to understand more of
each student’s experience learning English at high school and university, and determine whether
students felt the SLC and FGL activities were more in line with their needs compared to
the textbook, an exploratory cross-sectional survey (Glasgow, 2005) was introduced. This was
administered during the last week of the course in which the results were downloaded into a
spreadsheet and analyzed. Descriptive statistics were calculated for the quantitative Likert-style
questions. Through this study, it was hoped that student perceptions of the study would become
apparent.

To understand SLC further from a student’s perspective and encourage learner autonomy,
each participant was asked to complete a SLC journal to reflect on their performance after each

of the six conferences held over the academic year. Closed questions were not asked to ascertain
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each student’s perspective as it was thought that asking open questions would provide more
informed and realistic qualitative data as to the students’ real thoughts and expectations. They
were, therefore, asked to reflect on: what they had just learnt from the previous SLC, what they
did well during this conference, and what they needed to focus on for the next SLC. Responses
were analysed to see if there were any connecting themes as regards to their performance
and their pedagogic needs. However, it was acknowledged that there would be limitations to
this form of data analysis as the journal entries provided by students were in response to open
questions and, therefore, may provide a wide range of opinions and beliefs in their development
of English which may not have been held by all participants. Still, it must also be added that the
flexible nature of the journals might also have encouraged students to convey opinion on aspects
of SLC not considered by the author but possibly felt by others less reluctant to enter in their
journals. As a result, this paper cannot expect to correlate the data provided by students but the
analysis may elucidate some additional insight into student perception of the benefits of SLC.
To determine whether progress had been made in the FGT recordings, a one-minute
monologue was transcribed over a six-point data. In other words, the recordings were taken
from the fourth, eighth and twelfth week of a bi-semester academic year. Although the software,
Flipgrid, has the function of transcribing the audio recordings, this was far too inaccurate due
to issues with pronunciation and so the researcher had to transcribe the recordings individually.
Progress in spoken output was observed by analysising three fluency measures. First, the
number of words per sentence were analysed as this would indicate the level of complexity in the
sentences produced by students. Second, the number words per sentence were also calculated
to determine the speed of delivery in their recordings. Finally, each student’s recording was
evaluated using the Flesch Kincaid grade level (Solnyshkina et al., 2017) as this would suggest
the quality of their spoken output in terms of average word length of syllables which would
indirectly measure the word complexity. Through these three measures, it was hoped that
improvement in their speech production in their FGT resulted in their positive views of this

learning tool.

6. Results

6.1 How do students view their EFL learning experience at high school compared to university?
Concentrating on actual enjoyment in the English classes, there is a clear difference in

perspective in regards to high school and university classes (chart 1). At high school, while

a couple of students expressed English as their favourite subject, the majority of responses

were that they thought these classe were “OK” (6 responses) or could be enjoyed “a little” (6

responses) and with a couple of students not appreciating these classes at all. At university,
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Chart 1: Comparing students’ level of enjoyment

addressing the actual needs of the student. at high school and university

As expected, students at high school spent a

disproportionate amount of time on grammar (13 responses), reading (11 responses) and the
entrance examination (10 responses) but no attention was paid towards speaking (chart 2).
However, these students expressed a desire to improve their speaking skills as it was this aspect
that students seemed more prepared to focus on in class (13 responses) and wanted to improve
the most (14 responses) (chart 3). The other productive skills, pronunciation, presentation and
discussion also followed a similar pattern. Students also admitted their weakness in speaking
(16 responses) which would seem consistent with the claim that little attention was placed upon
this skill at high school. Furthermore, despite feeling more confident with their reading and
grammar as these skills were mainly taught at high school English, students had little interest
in focusing on them in class (5 and 0 responses respectively) nor motivated to improve them (2
and 1 responses respectively). It is plausible to assume that the students preferred the resources
and pedagogical approach in acquiring a second language at university as this followed the
criteria of building speaking skills. However, although their preferences to learning at university
was attributable to tasks that focused on communication, one must now learn which activities

benefited students in terms of motivation, student-centredness and autonomy.
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6.2 What learning activities positively altered student perception in learning English?

To understand further what actual activities were preferred, students were asked about their
preference. Initially, it became clear that the students preferred FGT first, SLC second, and the
textbook third (chart 4). However, when asked more closely about the actual classroom activities,
while there was some enthusiasm for the use of their textbook, there was an overwhelming
interest in the paired and group conversations which were primarily initiated by the textbook
(chart 5). In fact, these activities were preferred over FGL and SLC. One can deduce from this
that possibly certain aspects of the textbook, such as content or vocabulary/grammar exercises,
were of less interest to the students while the speaking tasks set after these exercises matched
their needs.

Overall, through the successful integration of all three resources, clear growth in motivation
can be seen and this could be conceivably as a result of classes reorientated towards student-
centred learning due to activities that encouraged greater student autonomy and learner
independency. As a result, contrary to cultural-linguistic expectations, students demonstrated
stronger positive beliefs in their speaking abilities and interacting with their peers when
comparing high school (chart 6) and university (chart 7). In fact, students could acknowledge
improvement in almost all aspects of their speech production. Students recognised clearer
ability in disagreeing with others, cutting into the conversation, confidence in asking questions,
jumping in the conversation, expressing opinion, interacting in pairs and in a group, researching
and fluency in speaking. However, ratings that did not seem to vary much between high school
and university would be grammar, vocabulary and accuracy.

While activities in university classes included textbook exercises to build vocabulary and
improve grammar, students were probably more motivated and more focused on developing
skills to communicate more fluently with their peers. This was achieved by being more flexibility
in the tasks provided by granting greater autonomy and student-centred learning in the activities.

As a result, one can also observe a shift in confidence in conversing to others in the classroom.
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Students felt more comfortable speaking to their peers in classes held at university as they

mainly responded with “ok” (9 responses) and “quite a lot” (6 responses) compared to high school

class as the response was predominantly “a little” (10 responses) (chart 7). Also, there was a

significant change in attitude in speaking to the teacher as students felt noticeably less confident

at high school with mainly “not at all” or “a little” confident compared to at university in which

they mainly stated that this was “OK” (chart 8).
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6.3 How did students benefit from the speaking log conference?

While it became clear that students showed interest in this activity from the survey
responses, it was important to attempt to verify if this positive feedback was reflected in
their SLC journals. From information voluntarily provided by all students, one can observe
alteration in student attitude to SLC. First, looking at their overall perception of SLC, some
students struggled to understand initially the discussions held but over the academic year,
more students commented on an improvement in their level of comprehension (chart 10). A few
students responded to problems in understanding the discussions particularly in the first two
SLC sessions (2 individuals each time) but such comments were not mentioned by the fourth
SLC. However, it can be observed that the number of students who mentioned they felt they
could follow the discussion increased from the third SLC onwards. Second, there was also an
indication of a transition in student expectation of SLC from being like a platform in giving a
speech on their researched topic to an opportunity to talk to and interact with others through
conversation about what they researched. Three students responded in the first two sessions
that they simply announced to others their researched article but in the other four sessions, 15
students conveyed their beliefs that they could converse with others (chart 10). Third, looking
closer at their perception of personal performance, again, there would appear to be a change in
their beliefs from not being able to express their opinions clearly to others (mentioned five times)
to actual improvement in this area of speech production (noted 38 times). As a result, despite the
limitation of quantitative feedback as responses were voluntarily provided by students in their
journals, one can still observe greater positive appreciation of SLC from the comments provided.

On closer inspection, the feedback also reported improvement in perception in more specific
aspects of their spoken production. First, in regards to asking questions (chart 12), one can
observe a change in attitude in asking questions during their discussion. Initially, there were

a few students who mentioned that they found it challenging to ask others due to difficulties

renikeaconversation Bl & B o Could express opinion better -I] s T &
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Chart 10: Student perception of SLC overall Chart 11: Student perception of individual

performance
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in raising questions on comprehension or clarification, or difficulties in enquiring about other
students’ opinion. In the first three SLC sessions, five students commented on this aspect but
nothing was mentioned in the journals afterwards. However, there were 33 responses over the
academic year that conveyed their confidence in asking questions in their discussions. Second,
students also wrote about the challenges and the progress they made in providing comments or
suggestions (chart 13). Initially, in the first two SLC sessions, 9 comments were made that they
could not even react to other participants’ ideas while 14 comments mentioned that they could
react but not provide any comments or suggestions. However, as students began attempting
to participate more in these discussions, one could observe a change in student attitude due to
self-efficacious experience. As a result, there was a jump in the number of students who felt
they could add comments and suggestions from 2 satisfied students in the second SLC session to
12 by the third SLC session. From the volunteered feedback provided, it can be concluded that
there was a positive change overall in student perception in contributing to discussions with an
increasing number of responses in their ability to ask questions and engage in group discussion
which would indicate an overall level of satisfaction by the majority of the class. This would
certainly support the expectations from the researcher as it became apparent how the dynamics
of SLC changed during the academic year in terms of quality of spoken output and how students
interacted with each other during their discussions.

Despite such positive feedback, some students still found some aspects of SLC challenging.
First, students would appear to have struggled with the idea of disagreeing with other students’
opinion (chart 14). Most students did not comment on their ability to perform this functional
aspect of the discussion. Only one student mentioned that they could not do this in the fifth
session while only two students commented that they could. However, from the second session
onwards, some students stated in their journal that this was in fact a goal for the following
session. But with few responses overall, one can speculate that this aspect of communication

was too challenging and not simply due to limitations in their English proficiency but as a result
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of the contrasting nature of Japanese cultural expectations to agree with others in their group.
A second concern was that students acknowledged confidence as another issue that affected
their ability to participate in discussion (chart 15). This was especially noted in the initial SLC
sessions (11 comments) while others mentioned that this was improving over the academic
year (8 comments in total) but only a few students commented on feeling actually confident (5
students in total).

However, despite such challenges, it is clear that the majority of students felt satisfied
in their contributions over the weeks (chart 15). Throughout the academic year, there were
only 8 comments of dissatisfaction while 36 comments explained their satisfaction. From such
reflection, SLC provided students the opportunity to not only focus on their abilities to discuss
topics researched but to also reflect more critically on the challenges in engaging with others
in discussion. Such valuable feedback certainly raised awareness of key issues which could
be discussed in later class activities to develop further metacognitive growth in learning for
students and better understanding of their actual pedagogic needs from a teacher’s perspective.

Another most valuable aspect of SLC was that students could set more feasible and realistic
goals in how to improve their level of involvement (chart 16). Most students would seem to
appreciate the need to ask more questions (32 responses), being more active or critical in giving
opinion (19 responses), communicate more with other (14 responses), practice more in class (17
responses), and practice giving opinions or suggestions more quickly (16 responses). However,
it also important to add the variety of goals and how they changed over time. Through SLC,
students were able to highlight specific needs that were more tailored to their individual needs.
Simple but necessary goals such as not looking at notes (6 responses), speaking to everyone (4
responses), interacting more (8 responses) and looking at others (6 responses) were common at
the beginning of the academic year. Listening more to others (9 responses), simplifying language
so others could understand (6 responses), improving prosody (7 students) and considering more

engaging topics (16 responses) were goals more commonly thought later on in the academic
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communication classes. It can

be presumed that students appreciated the benefits or producing their own videos as this
would seem to be in line with their goals to improve speaking, discussion, presentation and
pronunciation. It also afforded them the opportunity to view the recordings made by their peers
and to offer meaningful recorded responses. However, to observe whether FGT had actually
been of benefit to students in their speech production, six flipgrid recordings were taken during
the academic year. These recordings were transcribed and analysed to determine the quality
of spoken output in terms of length in words/minute, words/sentence and their Flesch-Kincaid
Grade Level (Solnyshkina et al,, 2017). Such analysis would help verify whether any improvement
in their spoken output was as a result of acknowledging the benefits of this tool.

Overall, there were some signs of progress in the quality of speech production in the
recordings. Words per sentence, however, indicated no improvement as this ranged from almost
12 words/sentence in the first and final sessions but around 10.5 words/sentence in the second
and fifth sessions. There was some improvement in the speed in which the rate varied from
under 104 words/minute in the second FGT session to almost 112 words/minute in the final
session. This would provide some evidence that improvement in the speed of delivery was as a
result of confidence, motivation or proficiency. Perhaps the most encouraging result out of the

three measures was the Flesch Kincaid grade level. There was arguably a steady improvement
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throughout the academic year in terms of word complexity from an average score of 4.7 in the
first FGT to 7.0 by the sixth FGT. As a result, speech output in FGT which would seem to
indicate some growth in the level overall which may possibly explain why students viewed this

activity as the most popular part of their learning experience.

7. Discussion

Although there would appear to not be a general dissatisfaction in their English high school
education, students seemed to acknowledge flaws in their speaking, discussion and presentational
skills as these aspects of English learning were not addressed at high school. Instead, high
school classes had focused primarily on grammar and reading in preparation for the entrance
examinations which presumably resulted in a predominantly teacher-centred approach. While
it is necessary for teachers to best prepare students for these examinations, it would appear
manifest that opportunities had been missed in cultivating long-life habits to communicative
English which could arguably better prepare students not only for the entrance examination but
for their future work-related endeavours. Expedient strategies that understandably concentrate
on grammar and reading might be a short-term solution to pass entrance examination but

one has to question the validity of why students have to wait until university to be provided



124 (ARG RIS HARAIEgE] 56 15 B4 1 5

the opportunity to build more intrinsically motivational communicative English skills. Although
students acknowledged their perceived strengths in reading and grammar which resulted from
their education at high school, the surveys clearly indicated their preference for classes that
focused on their communicative skills. It would seem manifest to at least provide an additional
student-centred platform at high school to accommodate such interest and orientate learning
towards second language acquisition.

To encourage a more communicative approach at university, students were introduced to
a variety of learning activities to encourage more autonomy and independency. While SLC and
FGT were perceived as more suitable for learning by students compared to their textbook, it is
important to note that students may not have realised the actual benefits of their coursebook. In a
separate survey question, students overwhelmingly preferred paired and group conversation but
a lot of these activities were initially encouraged from the actual textbook. Possibly, students may
have preferred to instigate their own conversations rather than relying on textbook-generated
questions. This would certainly explain the popularity of FGT and SLC over the textbook. It is
also important to note that FGT did not provide any paired or group conversational opportunities
but relied instead on individual recordings that were initially based on paired discussions in class.
While SLC relied on group discussions, these conferences involved larger groups of around 7 or
8 students. Pairwork or group activities of 3 to 4 students stemmed from the textbook activities
as the topics were not autonomously decided by the students. It could, therefore, be concluded
that students were unaware of the support that their textbook actually provided as they focused
their attention on the benefits of FGT and SLC. These latter types of activities were most likely
more in line with student-centred methodology, autonomy and independency which would result
in them being more intrinsically motivated as they were able to establish their own goals. As a
result, it might be advisable to explicitly advise students of the benefits of each resource so that
they can raise greater awareness in their own metacognitive learning needs. It is also important
for the teacher to not only place reliance solely on the textbook for paired/group conversational
activities. Teachers need to be aware of students’ need to be intrinsically motivated and to be
more in control of their learning rather than basing discussion activities on prescripted paired/
group tasks from the textbook. From the surveys, it became clear that students appreciated the
opportunity to produce and engage in their own student-centred activities rather than textbook-
centred learning.

From incorporating a variety of learning activities that actively promoted speech production
certainly reorientated students in not only becoming more independent but also more active and
autonomous in their learning. Although cultural factors initially affected the level of engagement

by Japanese students in their English conversations, through constant encouragement from
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the textbook, SLC and FGT, students were able to appreciate the importance of conversing
with others about themselves personally, rather than collectively. In fact, students gained in
confidence in aspects of spoken discourse not typical in their Japanese culture such as disagreeing
with others, cutting/jumping in the conversation, expressing opinion and interacting. Although
student perception in their abilities in grammar, vocabulary and accuracy had not changed
over the year, students could recognise improvement in fluency and motivation. As a result,
it would appear that with the right level of communicative activities and with the opportunity
for students to reflect on their metacognitive learning, students can certainly participate more
effectively in conversational activities.

Turning to SLC, possibly further analysis through a closed-question survey would provide
more accurate qualitative analysis of student perception. The data provided in the open-question
survey instead indicated a wide level of attitudes from students in how they thought about their
abilities and it became apparent that despite the challenges, they could improve their beliefs
in comprehension, expressing ideas, asking questions and adding comments and suggestions to
others. While disagreeing with others and confidence still seemed to be challenging for students,
overall, there was a general satisfaction in their participation and a clearer awareness of what
personal goals students needed to improve their contributions. In fact, by the end of the sixth
SLC session, it became evident that students had become more accustomed to participating in
larger groups, could follow the discussion more easily, responded quicker to comments and more
able to provide opinions or suggestions in a more timely manner. By analysing the speaking logs,
it would suggest that students appreciated the level of autonomy in being encouraged to follow
personal goals in a student-led research and discussion format. As a result, students appreciated
this activity.

As regards to FGT, one can only speculate about student perception of its effectiveness.
Although the most popular of the three learning activities, the data analysed from the notated
recordings only provided a very general picture of student performance. One can see some
improvement in terms of lexical density from the Flesch-Kincaid Grade Level and partly in
their speech rate which may indicate enthusiasm in using this resource. Possibly an introduction
of journal for FGT would uncover more behind the attitudes of students but one has to also
consider the amount of metacognitive learning students can evaluate over a single academic
year. Possibly as a result of their challenging experience in SLC, one can surmise that students
might have felt much more comfortable in providing individual speeches on FGT as they had
more time to express their ideas, listen to other recordings, and convey their own opinions
without feeling the pressure of contributing in real time. It would certainly explain why students

preferred this learning activity the most.
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8. Conclusion

The purpose of this study was to learn more about student motivation and expectations
in their English classes. As a main shareholder in their education, it is necessary to learn
further about the needs of the students. Despite concerns in their English high school education
(Hasan, 2014; Larasati, 2018), students could converse in English and seemed to appreciate their
experience at university. While cultural factors could have affected their level of participation
(Kirchmeyer & Xethakis, 2021), with the introduction of suitable learning resources, students
seemed to be prepared and capable of contributing to individual, paired and group discussion
as the tasks were more in line with their needs. These learning activities were designed to
stretch the level of spoken output, improve interaction further and build confidence in their
learning as well as encourage more student-centred pedagogy. While the textbook was the main
material used, students seemed to appreciate the introduction of SLC and FGT activities as
these additions enabled greater independency and autonomous learning which most probably
motivated them even further. Overall, it is important for the teacher to recognize the learners
needs and look further at opportunities to enable students to drive forward their own ideas
and experiences and allow students to produce and engage in their own activities. This paper,
therefore, recommends SLC and FGT to be included in EFL activities in order to stretch student

learning in their English communication classes.
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[Research Note]

L2 Speaking Proficiency: What Is It and
How Can It Be Developed?

GARSIDE, Paul

Abstract

For many people, including university students, one of the main goals of learning a second
language is to improve their speaking proficiency. However, what does that actually entail? In
one sense, it involves drawing on linguistic knowledge (i.e., lexical, syntactic, and phonological) to
output linguistic form. However, such forms also need to be produced relatively smoothly and
appropriately, given that speech production invariably takes place in the presence of one or more
interlocutors. In this paper, I outline the cognitive processes involved in speech production, with
reference to some of the major theories and models that have endeavored to explain it. I also
address the pedagogical implications of these theories and how language practitioners can help

learners realize their goal of becoming a competent second-language speaker.

Keywords: speech production, automaticity, fluency, output

Overview of Speech Production

Speech production consists of four basic components: conceptualization, which involves
planning what the speaker wants to say; formulation, which relates to the grammatical, lexical,
and phonological encoding of the message; articulation, which is the actual production of sounds;
and monitoring, which involves checking that the output is both correct and appropriate (Kormos,

2006). Each of these components is examined below.

Conceptualization

According to modular speech production models, the conceptualization stage is when
the preverbal plan—containing the concepts and ideas to be conveyed—is formed. This stage
involves making conscious decisions about the content of the message and is, therefore, the initial

phase in the speech production process. It works in the same way for L1 and L2 production
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because at this stage there is no linguistic element, although for bilinguals and L2 learners the

choice of which language to use also has to be made. This choice depends on the practicalities of

the context, as well as individual variables such as linguistic self-confidence and proficiency.

Lexical Encoding

The next stage involves retrieving lemmas that match the concepts to be communicated,
from the mental lexicon. As in other aspects of speech production, this process occurs via
competition-based mechanisms; that is, words compete for selection and are chosen on the basis
of their activation level. An appropriate lexical item with the highest level of activation—and
therefore the most readily available—is selected for further processing and moves closer to
being articulated. The higher the resting level of activation of a particular item, the quicker
and easier it can be selected from among its competitors (MacWhinney, 1997). Where the L2 is
concerned, there is the added complication of competition with L1 lemmas. The resting level of
L2 equivalents is often much lower, thereby hindering their selection and negatively affecting the

fluency of output.

Syntactic Encoding

Once the lemma is activated, access is gained to its syntactic properties such as its part of
speech and whether it is singular or plural (if a noun). Syntactic encoding usually takes place
automatically in the L1 but is often consciously performed by less fluent L2 learners. As at other
stages of the speech production process, linguistic transfer—both positive and negative—plays
an important role. Transfer is facilitative to the extent that grammatical structures of the L1
match those of the L2, although differences between the two languages can result in negative

transfer, which then leads to non-target like output (MacWhinney, 1997).

Phonological Encoding

The final step in the formulation process is phonological encoding, including the syllabification
process, in which individual segments are placed in the appropriate position within syllables.
Parameters are then set for suprasegmental features such as pitch and stress, and the resulting
combination of syllables is finally ready to be articulated (Kormos, 2006). As with syntactic
encoding, linguistic transfer affects the acquisition of L2 phonology. It is clear from the existence
of recognizable foreign accents that L1 transfer plays a prominent role in the way an L2 is
articulated, although some researchers have emphasized the role of universal constraints. For
example, Eckman’s (1977) markedness differential hypothesis posits that phonological features

that are rare among the world’s languages, such as the English segment /th/, will prove more
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difficult to acquire for learners whose languages do not contain a corresponding sound, regardless

of their L1.

Monitoring

Once an utterance has been articulated, the speaker has to confirm that it has been produced
accurately and in accordance with the pragmatic demands of the situation. This requires
monitoring of the output, which in turn necessitates conscious attention. Although monitoring
takes place during both L1 and L2 production, L2 speakers usually need to devote more attention
to encoding processes, which means less resources are available for monitoring their output.
This situation results in a higher number of unattended errors among lower-proficiency learners,
while also explaining why higher-proficiency learners tend to produce fewer errors in the first
place (Poulisse, 1999). In other words, as lexical, syntactic, and phonological encoding become

more automatic, attentional resources are freed up for monitoring the speaker’s output.

Levelt's Model of Speech Production

Having outlined the main processes involved in speech production, I now examine some of
the major models and theories that attempt to describe how they operate. The most extensively
used theoretical framework in L2 speech production research has been Levelt's (1989) model,
despite the fact that it was originally designed to describe L1 output. It is modular in that
the various aspects of speech production are presented as discrete components that function
relatively independently. First, the message to be conveyed is conceptualized in its preverbal
form:; this message is then formulated—or encoded—into its various linguistic elements; finally, it
is articulated as audible speech. Monitoring is also accounted for in this model, with the monitor
located in the conceptualizer and receiving input from a separate speech comprehension system.

Levelt's model clearly fits the four stages of speech production outlined in the previous
section, although it is assumed that these stages operate simultaneously in fluent speech. In
other words, processing is incremental so that one stage does not have to be completed before
the next one can begin. As a result, the speaker can begin to articulate an utterance well before
the message has been planned in its entirety, which explains the false starts and hesitations that
are commonly observed in spontaneous oral output, even among L1 and highly-proficient L2
speakers.

These simultaneous operations are known as parallel processing, which is possible only
when the majority of the individual mechanisms function automatically, especially during the
encoding phase (Kormos, 2006). This process explains fluent speech, but it represents a far greater

challenge for lower-proficiency learners as encoding often has to be performed consciously. In
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such cases, lack of automaticity causes learners to shift down to a serial level of processing
(Skehan, 2009).
In sum, Levelt's model provides a useful way of characterizing L2 speech development. As
learners gradually automatize their lexical, syntactic, and phonological encoding processes they
become able to engage in parallel—rather than serial—processing. This development results in

faster, smoother output and therefore observable improvements in spoken fluency.

Theories of Automaticity

Although L1 speech is usually encoded rapidly and effortlessly, this is not the case for much
L2 output produced by adult learners. Nevertheless, if producing fluent output depends on the
automatization of linguistic processing, it is important to understood how automatization can
be achieved. The first step in doing so is to examine the theories of automaticity, which can be

divided into rule-based and item-based approaches.

Rule-Based Approaches

In rule-based approaches, the development of automaticity is seen as moving from a reliance
on declarative (factual) knowledge to procedural (practical) knowledge—a process which applies
to all kinds of learned skills, such as driving a car or learning a musical instrument, as well as
speaking a foreign language. Learners begin by observing the activity in question and learning
the rules (or sequence of actions) that underpin it, before attempting the activity themselves.
According to Anderson’s (1995) ACT-R theory, the retrieval of procedural knowledge is speeded
up through repeated practice, leading to a qualitative shift in the nature of processing as larger
chunks of knowledge are formed from smaller units. It is worth clarifying this point, however, as
there is a misconception that declarative knowledge somehow ‘turns into’ procedural knowledge.
This idea is misleading because the former does not disappear, or even decrease, as the latter
increases. Rather, as learners build up their procedural knowledge, they simply become less
reliant on their declarative knowledge. In many cases it can still be recalled when required,
but even if it cannot this does not mean that the declarative knowledge has been usurped or
transformed; it might simply have been forgotten. Therefore, this theory also explains why
learners remain able to perform a task long after being explicitly taught how to do so, even if
the initial declarative knowledge is no longer retrievable from memory.

Although this theory of skill acquisition was originally conceived as a general theory of
explicit learning, it has since been specifically applied to second language learning. For example,
it explains how learners can start with declarative knowledge of a grammar rule, which then

becomes proceduralized and eventually automatized through repeated use, following the power
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law of practice (DeKeyser, 2015). Anderson’s theory has also been related to Levelt's model of
speech production by Towel, Hawkins, and Bazergui (1996), who argued that proceduralization
can only logically occur in the formulator, as this is where intended messages are given their
linguistic shape. It applies especially to the rule-based processes of syntactic and phonological
encoding, although to understand how lexical items are retrieved it is necessary to refer to other

theories of automaticity.

ltem-Based Approaches

Although skill acquisition theories can explain some aspects of second language speech
production, such as how grammar rules are applied, not all L2 learning involves rule-based
declarative and procedural knowledge. Output also consists of individual vocabulary items or
multi-word phrases that are retrieved from memory as whole units. This formulaic language is
stored in the lexicon, where items that frequently occur together form chunks of prefabricated
language. According to Logan’s (1988) instance theory, the retrieval of these lexical chunks from
memory is in competition with the rule-based encoding procedures mentioned previously. Rule
application tends to be faster during initial stages of learning, although with sufficient practice
the speed of single-step memory retrieval eventually wins out.

Despite the apparent differences between skill acquisition and instance theories, they do
not need to be seen as in opposition to each other. Some researchers, such as Robinson and Ha
(1993), have suggested that an interface exists between them and that both can be viewed as
contributing to the development of automaticity. Indeed, it appears logical that rule application
for syntactic and phonological items would be replaced by single-step retrieval of whole units
once automaticity has been achieved. For lexical items, meanwhile, there is no rule to be applied
so their usage must be explained by some form of memory-based retrieval. Nevertheless, in
pedagogical terms what both approaches have in common is a focus on output and practice as a

way of achieving automatization.

The Role of Output
The Output Hypothesis

It might seem incongruous to many language learners or practitioners, but the notion that
output is essential for second language learning has not always been viewed as self-evident.
Krashen (1982) famously argued that comprehensible input alone (the so-called i+1) is sufficient
for language acquisition, and that output is merely a by-product of the acquisition process.
Since then, however, many researchers have convincingly argued for the role of output in the

acquisition process itself. Notably, Swain's (1995) output hypothesis was based on the observation
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that L2 immersion students in Canada lacked the grammatical accuracy to match their spoken
fluency. She attributed this deficiency to a lack of opportunities to produce the less salient,
morphosyntactic features of the language—what she referred to as “pushed output”™—meaning
that such features had failed to be incorporated into the learner’s interlanguage.

In addition to encouraging syntactic processing, Swain asserted that output also promotes
the noticing of ‘holes” and ‘gaps’ in the interlanguage. The former refers to learners’ awareness
that there is something they are unable to say, while the latter refers to the recognition of a
discrepancy between their own output and that of more competent speakers. This recognition
can lead learners to formulate hypotheses about how the language works, which are then tested
during interaction. Finally, learners reflect metalinguistically on their efforts, which in turn
deepens awareness of linguistic form.

While attempting to place the output hypothesis in a psycholinguistic context, De Bot (1996)
suggested a further function of output; that of enhancing fluency through practice. There are clear
parallels with skill acquisition theory here, as De Bot acknowledged that fluency development is
caused by moving from a reliance on declarative to procedural knowledge. Moreover, not only
does fluency increase the speed of delivery, but it also allows attentional resources to be diverted
towards higher-level cognitive processes, such as those related to pragmatic and socio-linguistic

knowledge.

Output through Interaction

Many of the benefits of output are manifested during interaction, as it is only via an
interlocutor that instant feedback can be obtained regarding the success or otherwise of one’s
communicative attempts (Mackey, 2007). In other words, a hypothesis can either be confirmed (Le.,
if communication proceeds unhindered) or disconfirmed, should the communication break down or
corrective feedback be received. Indeed, it is these unsuccessful attempts at communication that
open the door to the negotiation of meaning, as participants strive to co-construct an acceptable
level of understanding (Long, 1996). When learners receive negative evidence, this promotes
attention to form and provides an immediate opportunity to produce modified output. Through
this process, learners can notice gaps between their own inaccurate output and more target-like
forms. It then becomes possible to connect an appropriate form with the intended meaning while
this relationship is at its most salient, thereby creating the most effective conditions for learning.

Overall, it is clear that while input is a necessary condition of learning it is insufficient by
itself. As well as the many benefits of producing output outlined above, the fact that it requires
greater cognitive effort than recall alone suggests that it is likely to result in greater learning

(Muranoi, 2007). Pedagogically, this notion implies that ample opportunity for practice, in the
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form of output, should be provided in the language classroom.

The CAF Framework
The Trade-off Hypothesis

For research purposes, speech production has commonly been divided into the three main
elements of complexity, accuracy, and fluency (CAF), with the assumption that an increase in one
area is unlikely to be matched by a simultaneous increase in the other two. This belief forms the
essence of Skehan's trade-off hypothesis, which claims that limitations in attentional capacity and
working memory cause aspects of speech production to compete with each other for attentional
resources (Skehan & Foster, 1999). More precisely, Skehan (2009) has maintained that fluency
gains can be accompanied by either an increase in accuracy or complexity but not ordinarily
by both. In other words, a fundamental tension exists between linguistic form on the one hand
and fluency on the other. This idea makes intuitive sense, given that time pressure reduces
processing time and opportunities for online planning. In terms of Levelt's model, less time to
encode the message in the formulator increases the likelihood of errors being made, especially
for learners who lack automaticity and are therefore unable to engage in parallel processing.

The idea of a cognitive trade-off has largely been borne out by the empirical evidence. Ellis
(2009), in a review of previous studies, found that all types of task planning (rehearsal, pre-task,
and online planning) had a beneficial effect on fluency, with results for complexity and accuracy
mixed, depending on the task design and type of planning. Skehan (2009) additionally noted that
while both native speakers and non-native speakers pause at clause-end boundaries during online
planning, non-native speakers produce far more mid-clause pauses. Skehan suggested that it is
this latter kind of pause, caused by a lack of rapid access to the requisite linguistic knowledge,
that represents a true disfluency and causes speaking turns to lack smoothness. This insight
suggests that fluency is a more nuanced issue than had previously been supposed.

Regarding lexical measures, Skehan (2009) found that more complex vocabulary correlated
with more complex syntax during native-speaker production, although it had the opposite effect
for non-native speakers, whose syntax became both less complex and less accurate. He concluded
that the extensive lexicons of native speakers allow them to access vocabulary relatively
effortlessly, which in turn allows parallel processing to continue automatically. L2 learners, on
the other hand, require greater effort to access less common lexical items and then use them
appropriately, which has a deleterious effect on both fluency and grammatical accuracy, thus
demonstrating how cognitive trade-offs work in practice.

Aspects of the trade-off hypothesis have been challenged, however, especially by Robinson

(2005), who has claimed that increases in task complexity can facilitate simultaneous increases



154 (ARG RIS HARAIEgE] 56 15 B4 1 5
in complexity and accuracy, even for L2 learners. The reason, according to Robinson'’s cognition
hypothesis, is that increased processing demands encourage learners to access the more
sophisticated linguistic resources required to carry out the task successfully. Some support for
this hypothesis has been found with regard to L2 writing (Kormos and Trebits, 2012), although
it is doubtful whether it applies to speaking activities, in which online planning time is usually

more limited.

Fluency Research

Other researchers have examined the effects on CAF of activities—such as the 4/3/2
activity—that involve learners repeating content under increasing time pressure. Repeating
the same content within a reduced time frame should create ideal conditions for more fluent
output because, with the need for content generation removed, the speaker can focus solely on
delivering the content at a faster rate. Findings from this kind of research, too, have been used
to support the existence of trade-offs, in that an increase in time pressure promotes more fluent
output with at best mixed results for accuracy and complexity.

In one such study, Thai and Boers (2016) compared content repetition in a reduced time
condition (3/2/1) with that of a straightforward repeated task condition (2/2/2). In terms of
fluency, the reduced-time condition resulted in a much higher rate of speech than the fixed-time
condition. Accuracy and complexity were largely unchanged in the former condition, although
both increased in the latter condition. The authors claimed that this result supports the trade-
off hypothesis, although this is only marginally true as accuracy and complexity did not fall by
much, if at all, in the reduced-time condition. It would be more accurate to say that they did not
improve as much as in the fixed-time condition.

In a variation on this theme, De Jong and Perfetti (2011) used the 4/3/2 activity to compare
the impact on fluency of repeating the same topic with speaking on a new topic each time.
They found that repeating the same topic led to more durable gains, which they interpreted as
evidence of proceduralization as learners in that condition had repeated more words across the
speeches than those who had spoken about novel topics each time. The authors argued that this
repetition caused underlying cognitive mechanisms to be restructured, which then led to long-
term and observable improvements in fluency.

However, a common criticism of such studies is that they tend to be cross-sectional (rather
than longitudinal) in nature, which limits the conclusions that can be drawn from them (Norris
and Ortega, 2009). Nevertheless, their findings underline the need for a balanced curriculum, in
which attention is paid to each element of the CAF framework. For example, an overemphasis

on fluency can lead to unaddressed errors becoming fossilized; on the other hand, a preoccupation
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with grammatical accuracy can severely hinder fluency while also causing an avoidance of the

complex structures found in well-developed speech.

Other Aspects of Speaking Proficiency

As well as being a useful tool for analyzing L2 speech production, the CAF framework
also represents an attempt to capture the nature of speaking proficiency. There are several
important elements that it does not account for, however, such as pronunciation, discourse
organization, pragmatic appropriateness, and whether the intended communicative goal was
achieved. With that in mind, I now turn to some studies that have gone beyond purely linguistic
measures of performance by linking individual aspects of speech production to a more holistic
concept of speaking proficiency.

In one such study, Revesz, Ekiert, and Torgersen (2014) related CAF measures to
communicative adequacy, as assessed by a mixture of naive and expert raters. Adequacy in
this case referred to the amount of detail, whether the message was delivered clearly and
effectively, and whether it was easy to understand, while also taking the communicative context
into account. They found that the strongest predictor of communicative adequacy was filled
pause frequency, although significant effects were found for all aspects of CAF.

An alternative conception of speaking proficiency—including pronunciation, reaction time
measures, and linguistic knowledge—was used by De Jong, Steinel, Florijn, Schoonen, and
Hulstijn (2012). They used non-expert raters to assess what they termed “functional adequacy”
and found vocabulary knowledge, followed by sentence intonation, to be the best predictors of
communicative success. Similarly, Iwashita, Brown, McNamara, and O'Hagan (2008) found an
important role for vocabulary, along with fluency, in determining overall speech performance
as rated holistically. Taken together, these two studies accord with Levelt's model, which also
places lexis at the heart of speech production.

Finally, Baker-Smemoe, Dewey, Brown, and Martinsen (2014) attempted something even
wider in scope, as they examined the relationship between various measures of fluency and
second language proficiency in general. They concluded that although these fluency measures
predicted broad differences in proficiency, they did not correlate precisely, especially at lower
levels. Furthermore, they included several different languages in the study, leading them to
speculate that L2 fluency measures may be language-specific rather than universal, as the

characteristics of utterance fluency differed depending on the language.

Pedagogical Implications

Although I have touched on the pedagogical implications of the various models and theories
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of speech production in previous sections, it is addressed more explicitly in this final section.

Naturalistic Learning

The vast majority of research about second language learning has, unsurprisingly, been
concerned with instructed contexts. Nevertheless, naturalistic learning environments are also
informative as they are the reality for millions of immigrants around the world. A classic example
is that of Schmidt’s (1983) case study of ‘Wes', a Japanese-born resident of Hawaii. Wes was able
to converse relatively fluently in English, and improved considerably in terms of strategic and
discourse competence over the three years of the study. However, he exhibited very little
linguistic development as he was able to convey meaning sufficiently well for his needs. More
recently, in their case study of ‘Alex’ (a Turkish immigrant), Polat and Kim (2013) recorded no
development in accuracy, only small gains in lexical diversity, and some potential—although
unverified—gains in syntactic complexity.

Studies such as these suggest that naturalistic learning environments are unsuitable for
the acquisition of high proficiency productive skills, especially those related to morphosyntax.
Impelled by the need to prioritize meaning, learners in these contexts tend to plateau at the
Basic Variety level, characterized by an overdependence on high frequency vocabulary and
simple grammatical structures. This conclusion implies that adult learners need to pay deliberate
attention to linguistic features of the L2 in order to continue their development, and that
motivation and willingness to communicate alone are insufficient.

Interestingly, Polat and Kim (2013) adopted a dynamic systems approach in their study, as
they argued that untutored learning is likely to result in non-linear patterns of development.
Yet all L2 learning is non-linear in the sense that there is no one-to-one relationship between
what learners attend to and what they acquire, even if they are explicitly taught. Spoelman and
Verspoor (2010) made a similar point in their case study of an individual learner of Finnish—albeit
based on written, rather than oral, samples of language. In a comment that will resonate with
many language practitioners, the authors asserted that levels of accuracy and complexity are
“characterized by peaks and regressions, progress and backsliding and by complex interaction
among variables” (p. 551). In pedagogical terms, this implies the need for continuous repetition,

review, and opportunities for production.

Study Abroad Contexts
Despite the limitations of untutored learning, the benefits of contact with the L2 in a
naturalistic environment should not be underestimated. Indeed, many people invest considerable

sums of money to study abroad for this purpose, even if the optimum conditions and length of
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time remain matters of debate. In a study following the progress of students spending a semester
in China, Du (2013) found that significant gains were made in fluency development, especially
during the first month. He concluded that the amount of time students spent using Chinese,
both inside and outside of class, was the most important factor in their development. Similarly,
Hernandez (2010) observed gains for 16 out of 20 participants studying abroad in Spain, also in a
single semester. Taking motivation as his starting point, Hernandez first established a positive
relationship between integrative motivation and the amount of interaction with the L2 language
and culture. This interaction was then found to have a significant effect on speaking improvement
as measured on oral proficiency interviews. He concluded that ways should be sought to foster

integrative motivation, both at home and during study abroad programs.

Focus on Form

Although extensive contact with the L2 is clearly important, especially for fluency
development, the fact remains that neglecting attention to form is unlikely to result in high levels
of speaking proficiency. Consequently, a consensus has emerged among researchers that a well-
designed language curriculum should balance communicative activities with some direct attention
to linguistic form. For example, Nation’s (2007) influential Four Strands approach includes explicit
language instruction, in addition to meaning-focused and fluency-building activities, such as the
4/3/2 activity.

One way to achieve this balance is to incorporate a “focus on form” approach (Long, 1996),
in which learners are encouraged to pay brief attention to linguistic form during meaning-
focused communication. This approach includes the kind of negotiation of meaning referred
to earlier, although it encompasses any attempt to draw attention to linguistic items during
interaction, including corrective feedback. It is argued that without such interventions learners
naturally prioritize semantic content over form, given the difficulties of attending to both during
communication (Van Patten, 1990). This notion recalls Swain’s (1995) observation that the
grammatical accuracy of Canadian immersion students did not match their spoken fluency.

There is ample empirical evidence to support the use of a focus on form approach. For
example, Stafford, Wood Bowden, and Sanz (2012) found that explicit metalinguistic feedback was
essential for the development of more complex forms. Meanwhile, Lyster and Saito’s (2010) meta-
analysis concluded that oral corrective feedback has “significant and durable effects on target
language development” (p. 265), with its success resting on the provision of negative evidence

along with opportunities for modified output.
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Conclusion

Producing fluent speech is an extremely complex undertaking, involving the encoding of
lexical, syntactical, and phonological features of language, while simultaneously articulating a
message as well as forming new concepts to be subsequently incorporated into the discourse.
For adult second language learners—such as university students—to achieve this feat, plentiful
output practice is required so that declaratively-held knowledge can be proceduralized and
ultimately automatized. Whether study is undertaken at home or abroad, fluency development
requires extended contact with the target language and the conveyance of meaning-based content.
However, a balanced curriculum also entails attention to linguistic form so that syntactic and
lexical complexity, and accuracy, can develop alongside fluency. Add to this the pragmatic and
sociolinguistic demands of communication, and it can be seen how demanding the development

of L2 speaking proficiency truly is.
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